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Section 1 

Curriculum Overview 
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Our Vision and Mission 

EtonHouse Vision 

Shaping the future through education  

 

EtonHouse Mission 

Developing confident and capable global citizens 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 



 5 

 

Our Inspiration from Reggio Emilia 
Reggio Emilia is a mid-sized town located in Northern Italy. Following the second world war 

the community came together and worked to rebuild. One part of this project was that 

adults collectively decided to build a school for young children from the literal rubble. Over 

time more people became connected with the project and the municipality now runs pre-

schools and a primary school that are dedicated to providing child-centred education to 

children in child care, preschools and primary schools.  

EtonHouse has a long tradition of its schools being inspired by Reggio Emilia and the cur-

riculum that the organsiation has created connects with Reggio Emilia on many philosophi-

cal and pedagogical levels.  

For us at Thomson we see some key aspects of the Reggio Emilia approach that we con-

tinue to explore, examine and discuss to further our understanding continuously. These in-

clude: 

 Our image of the child 

 Our image of educator 

 The pedagogy of listening 

 The environment as the third teacher 

 The hundred languages  

The above elements fill many books and provoke hours of discussion. They support us in 

our consideration that everything that happens in a school is important and worthy of 

thought, dialogue and action. The following quote goes some way to doing justice to the 

depth and care of the work goes into this: 

“In this psychometric age, philosophic justifications of educational practice are generally characterized as 
soft, vague, or lacking in rigor. Yet anyone who visits the schools in Reggio quickly recognizes there is no 
lack of rigor in what they do. Indeed, there is virtually no aspect of the classroom or school environment 
too small for deep and rigorous examination. Every moment of the day, every detail of the physical envi-
ronment, every dimension of relationships in the school is considered, debated, refined. Choices are exam-
ined in relation to the ideas that animate them and the actual experiences of children and teachers in the 
classroom. This is endless work. What is decided today is reconsidered next year, next week, or the next 
day.” 

(Steve Seidel,  2008) 
 

For us at Thomson, our work is our passion and as professionals and a school we continue to 
develop as research, best practices and the children and families we work with grow and 
change. We believe in a continual revaluation of our programme to provide the best possible 
education we can to the learners in our school. This handbook represents a snapshot of our 
current curriculum in this journey and will continue to be updated as we develop.    

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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"There are hundreds of different images of the child. Each one of you has inside yourself an image of the 

child that directs you as you begin to relate to a child. This theory within you pushes you to behave in cer-

tain ways; it orients you as you talk to the child, listen to the child, observe the child. It is very difficult for 

you to act contrary to this internal image. For example, if your image is that boys and girls are very differ-

ent from one another, you will behave differently in your interactions with each of them." 

(Malaguzzi, 1994) 

  At EtonHouse we see a child who is… 

 Curious 
 Communicative 

 Capable 
 Confident 
 Respected 

EtonHouse Image of the Child  

Our image of the child influences:  
 How we define ‘learning’ for a child – 

the type of learning experiences that 
we value and provide for children  

 How we construct the expectations 
that we hold about how and what and 
when children should learn  

 The types of learning environments 
that we design to best support learning  

 How we assess children’s development 
and learning  

At EtonHouse International School 
Thomson, we invite you to see children 
as:  
 Active learners (both physically and 

mentally active)  
 Curious and interested in the world 

around them  
 Desirous of participating in social inter-

actions  
 Influenced by the social and cultural con-

text in which they live  

We believe that children bring to any learning experience, an existing body of knowledge 
constructed from their past experience and interactions with the world. This knowledge 
forms the foundation for ongoing learning. Through skillful observation of children’s inter-
actions with peers, adults and materials, our educators are able to assess the child’s cur-
rent level of skill, knowledge and interest. In developing a profile of each child’s learning 
style and their existing knowledge base, our educators plan subsequent learning experi-
ences designed to extend and complicate children’s thinking. We believe that children 
learn best when the learning experience is meaningful to them. Inquiry is acknowledged as 
the primary vehicle for the child’s learning. 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

The educator’s image of the child incorporates the values and beliefs he/she holds about 
children, children’s learning and the role of the educator within the learning process. At 
EtonHouse International School Thomson, the image of the child that we hold is one of the 
competent child; a child who is strong and capable. 
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“Our teachers are a community of life-long learners who are committed to working with colleagues, chil-

dren, and families to create genuinely responsive and meaningful learning for your children. They recog-

nise the importance of observing each child within a socio-cultural context and using inquiry and explora-

tion as central modes of learning. They make teaching and learning visible as they invest time and effort 

into developing deeply reflective pedagogical documentation.” 

(https://www.etonhouse.edu.sg/about/) 

   We see an educator who is… 
 Collaborative  
 Open-minded 

 Life-Long Learner 
 Respectful  
 Passionate 

 

Teachers as Researchers 

“In fact, personal and professional development, like education should not be seen as static or unchange-

able qualities, achieved once and for all, but rather seen as a process, an ongoing path that we follow 

from birth throughout our lives, now more than ever. Personal and professional development and educa-

tion are something we construct ourselves in relation with others, based on values that are chosen, shared 

and constructed together. It means living and living ourselves in a permanent state of research.” 

(Rinaldi, 2001) 

At Thomson we see all of the members of our learning community as life-long learners. We 

believe that everyone has or can develop a Growth Mindset (Dweck, 2006) and that our 

intelligence, personality and abilities are not fixed. During the time we spend working with 

learners and families we are constantly combining our knowledge and theoretical under-

standing from our training and theory with our knowledge of the individual children, fami-

lies and colleagues that we work alongside. To achieve this we must be in a constant state 

of research as Carlina Rinaldi has described above.  

As a school we feel that with society and the world going through a permanent process of 

change, we have a responsibility to be constantly searching, reinterpreting and revising our 

ideas and practices to ensure that we continue to be aligned with best practices in educa-

tion. This is something that we are passionate about and feel is a  privileged part of our 

work.  

“If teachers take control of their own practice, and of assessing the match between their values and pedagogy, then 

teaching becomes not performing a job to someone else’s criteria, but instead living in responsiveness to children 

and families and sharing a broad sense of possibilities about all the ways to participate together.” 

(Wien, 2004) 

EtonHouse Image of Educator 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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The Social Construction of Knowledge 
Lev Vygotsky (1896-1934) offered some key theories into how children think and learn that 

have figured strongly in best practices in education for some time. The educators in Reggio 

Emilia continue to be influenced and reference his work, as does the IB PYP. 

“Vygotsky’s socio-cultural theory places emphasis on the quality of the interaction between the children 

and ‘others’ (adults and other children). As children interact with he world, observing and participating in 

events and a variety of first hand experiences (which are all embedded in a social and cultural context), 

they develop understanding of the values i.e. what matters and why, based on how the people around 

them respond. Cognitive development is therefore, according to Vygotsky, a social process. The learner 

develops an understanding through playing, talking, and participating with other people.” 

(EtonHouse, 2014) 

The Construction of Knowledge 

“Vygotsky’s socio-cultural theory pro-

poses that children build or construct 

meaning from their understanding or in-

terpretations of what they see. 

At EtonHouse, we acknowledge children 

as theory builders constructing under-

standing from their observations and re-

flections on what they see, hear and ex-

perience in their own day to day lives. At 

times these personal theories are not 

100% accurate—they are more like ‘works 

in progress’, based on the amount of in-

formation children have to work with at 

any one time. This is often where an in-

quiry can begin—working with the 

learner’s developing ideas and interests in 

a topic or understanding.” 

(EtonHouse, 2014) 

The Zone of Proximal Development 

Vygotsky also introduced the zone of proximal devel-

opment. The zone of proximal development is the 

second circle in the graphic below. It is the space be-

tween what a learner can already do and what they 

cannot do even with assistance. The zone of proximal 

development is therefore what the learner can do 

with some ’scaffolding’ or guidance from a peer or 

teacher. The zone of proximal development is some-

times referred to as the ‘learning zone’ as it is the 

learning that is most relevant and appropriate to a 

learner at that point in time. Over time the tasks that 

were in the zone of proximal development become 

tasks that the learning can do unaided and more 

complex tasks come into the zone of proximal devel-

opment.  

As a species, human beings have been incredible successful at building understanding using 

their experiences to support creating and revising theories in collaboration with others. 

This is why as a Reggio inspired school, we see learning as a result of our interactions and 

therefore highly value learning experiences and opportunities where individuals come to-

gether to share and learn from each other.  

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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With the image of the child and image of the educator sitting centrally in all of our 

thoughts a natural consequence of this is that respectful relationships are at the heart of 

our school.  

“The ability to enjoy relationships and work together is very important. Children need to enjoy being in 

school, they need to love their school and the interactions that take place there. Their expectations of 

these interactions is critical.  

It is also important for the teachers to enjoy being with the other teachers, to enjoy seeing the children 

stretch their capacities and use their intelligences, to enjoy interactions with the children.  

Both parts are essential. Both children and adults need to feel active and important — to be rewarded by 

their own efforts, their own intelligences, their own activity and energy. When a child feels these things 

are valued, they become a fountain of strength for him. He feels the joy of working with adults who value 

his work and this is one of the bases for learning.  

Overactivity on the part of the adult is a risk factor. The adult does too much because he cares about the 

child; but this creates a passive role for the child in her own learning.”   

(Malaguzzi, 1994) 

Respectful Relationships 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

Respectful relationships are devel-

oped by a real genuine curiosity, inter-

est and desire to understand others 

and ourselves in relation to others. 

This is something that is fundamental 

to our community and everyone is ex-

pected to show the same respect to 

every other member of the commu-

nity. This establishes a foundation for 

everything else to be built upon as we 

give each other the benefit of the 

doubt and always assume best inten-

tions. This kind of community is gen-

erative and teaches us all what it can 

feel like to be in a place where every-

one has the goal of supporting every-

one else flourish in every possible 

way.  
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As the quotes above share, as educators the environments we choose to create for our 

community indicate a great deal about our values, care, and respect. We see the environ-

ment as being a richly significant teacher. On one level this can be consider from the point 

of view of the provocations, spaces and materials that are offered to learners. These will 

influence the work that they do there. Walk into an artist’s studio, a chef’s kitchen or a 

boutique coffee shop and the order, arrangements and availability of materials will make 

suggestions of what you do there. This is the same in our school. The provocations, furni-

ture arrangement and resources make suggestions and offer possibilities to learners. On 

another level, by creating environments like this we make visible our belief that children 

and people deserve well organised and resourced spaces to support their wellbeing and 

learning. Thus our environments have much to teach us about care and community. 

The Environment as the Third Teacher 

“The environment you construct around you and 

the children also reflects (your personal) image 

that you have about the child. There’s a differ-

ence between the environment that you are able 

to build based on a preconceived image of the 

child and the environment that you can build 

based on the child you see in front of you—the 

relationship that you build with the child, the 

games you play. An environment grows out of 

your relationship with the child and is unique 

and fluid.” 

(Malaguzzi, 1994) 

"Built environments are always windows for 

ideas. Among other ideas in Reggio pedagogy, 

we are convinced of the right to beauty in a 

healthy psychological relationship with sur-

roundings. Inhabiting a place which is lovely and 

cared for is perceived to be a condition of physi-

cal and psychological well-being and, therefore, 

the right of people in general and even more so 

of children, all children. The extent to which 

physical environments influence our construction 

of identity is not something only we in Reggio 

believe.” 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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At Thomson we feel that the outdoors and spending time in nature is vital for all people’s 

wellbeing. Our outdoor environments provide opportunities for connection to nature, 

gross motor play, socialisation, and much more.  

We have rich, developmentally appropriate outdoor spaces for all age groups. In the Pre-

Nursery to Nursery 2 classes, each class has an attached outdoor space which is an exten-

sion of their classrooms. These spaces are set-up with as much thought and intentionality 

as any of the classrooms in the school.  

The Environment as the Third Teacher 

Our main outdoor garden space has three levels. On the upper level you can find a bike 

track with bikes, scooters and other vehicles suitable for the youngest to the oldest mem-

bers of our school community. There is a small world sandpit, water play area, and our 

meadow with large swings and a seesaw. Down on our second level is our main sand and 

mud pit area sitting under its shade. The lowest level is where our large field and football 

pitch is, as well as our dedicated Forest School space. Our first primary years class also took 

action by suggesting other play equipment that is now a feature of this area such as the 

monkey bars, climbing frame, climbing net and large slide. At the end of the garden we 

have a construction area under the large canopy. On the other side of the building is our 

swimming pool, which is where our year 1 to year 6 learners have small-group swimming 

lessons on a weekly basis.   

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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“The pedagogy of listening involves more than simply listening to (and observing) young children. It refers 
to a way of working with children which takes time and support to develop and involves: 

The Pedagogy of Listening 

“the pedagogy of listening is not only a pedagogy for 
school but also an attitude for life” 

(Rinaldi, 2006) 

Respecting the needs and rights of learners to 
make choices and decisions about matters that 
effect them e.g. when they eat in a day; who 
they sit with; the experiences in which they en-
gage. This means 'slowing down' in our day to 
better listen to children's ideas; it means consult-
ing with children to seek their opinion and also 
taking action on children's suggestions. 

A raising of consciousness around understand-
ing children's motivations and intentions 
(paying attention to what children pay atten-
tion to). This means that we really try to hear 
the meaning of what children share with us, 
not just listening to their words, but listening to 
the meaning behind what they say... (Fyfe in 
Edwards, Gandini & Forman 2012 p 85) pro-
poses being in the moment with children. We 
might also seek clarification from the learner 
and/or de-construct or challenge ideas/
theories as a process of growing curriculum. 

(EtonHouse, 2014) 

Aiming to acknowledge and support each 
learner's individual learning style and to respect 
that individuals learn at their own pace. 

Acknowledging the many different languages 
which children have access to, in order to com-
municate meaning (we listen with our eyes and 
our ears and acknowledge the significance of non 
verbal communication). 

Building appreciation across all our interactions 
for what it means to both: Really listen (to others); 
To be listened to (and to be heard). 

Sensitive interpretation, or analysis of the observa-
tional data from the child's perspective. 

At Thomson the pedagogy of listening is deeply connected to everything that we do. The 

inspiration for our curriculum comes directly from the learners. Our units of inquiry and 

learning outcomes only provide an area of focus. The learners and teachers co-construct 

the units as they work alongside each other. To do this teachers need to have built relation-

ships with each individual in the group and understand the dynamics of the group and why 

things happen the way they do in their class. They also need to be attuned to the feelings 

and emotions of those around them and are able to hear the unspoken and make the in-

visible visible. The time, effort and dedication that it takes to do this is something that we 

value highly in our educators as it shows their respect for the learners, their image of the 

child, and for the profession of teaching.  

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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The child 

is made of one hundred. 

The child has 

a hundred languages 

a hundred hands 

a hundred thoughts 

a hundred ways of thinking 

of playing, of speaking. 

A hundred always a hundred 

ways of listening 

of marveling of loving 

a hundred joys 

for singing and understanding 

a hundred worlds 

to discover 

a hundred worlds 

to invent 

a hundred worlds 

to dream. 

The child has 

a hundred languages 

(and a hundred hundred hundred 

more) 

but they steal ninety-nine. 

The school and the culture 

separate the head from the body. 

They tell the child: 

to think without hands 

to do without head 

to listen and not to speak 

to understand without joy 

to love and to marvel 

only at Easter and Christmas. 

They tell the child: 

to discover the world already 

there 

and of the hundred 

they steal ninety-nine. 

They tell the child: 

that work and play 

reality and fantasy 

science and imagination 

sky and earth 

reason and dream 

are things 

that do not belong together. 

And thus they tell the child 

that the hundred is not there. 

The child says: 

No way. The hundred is there. 

 

 

 

 

 

 

Loris Malaguzzi   (translated by 

Lella Gandini) 

The Hundred Languages 

No Way. The Hundred is There 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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“Oral language/speech is only one language available to the child to support them in com-

municating their thinking. As adults, we can be over-dependent on speech as the only way 

to understand what the child is communicating. Children also use paint, draw, construct, 

compose music, use their bodies i.e. children use many different symbolic ‘languages’ to 

communicate what they think and know. This thinking is very similar to that of Howard 

Gardner...If we understand that learners will express their ideas in many different ways, we 

must ensure that our classrooms are equipped with many diverse materials to support 

communication in different ‘languages’.” 

(EtonHouse, 2014) 

The Hundred Languages 

Very much connected to all of the other aspects of our Reggio inspiration, the concept of 

the hundred languages values the capacities and capabilities that children have for com-

municating themselves in highly sophisticated ways. If our image of the child reflects this 

capacity, then our environments must present rich materials and as a learning community 

we need to be researchers engaging in the pedagogy of listening. In these conditions the 

hundred languages will flourish.  

As a community we engage with the pedagogy of listening to develop our own under-

standing of the hundred languages and the many ways that our learners and indeed every-

one in the school community use to express themselves. Our learners are very much 

tuned into the hundred languages of others. Regular reflection supports the class commu-

nities in enjoying and celebrating the hundred languages that we see in our school.   

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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Curriculum Frameworks 
As a Reggio inspired school, our decision making has always been influenced by our phi-

losophical foundation. This has given us direction in the curriculum frameworks that we 

use to support learning and progression throughout the school.  

Nursery 2 to Year 6 

In the Nursery 2 to Year 6 classes we use the IB Primary 

Years Programme framework. 

“The International Baccalaureate® (IB) Primary Years Programme 
is a curriculum framework designed for students aged 3 to 12. 
The PYP transdisciplinary framework focuses on the development 
of the whole child as an inquirer, both at school and beyond. 
Informed by research into how students learn, how educators 
teach, and the principles and practice of effective assessment, 
the programme places a powerful emphasis on inquiry-based 
learning.” 

(www.ibo.org, 2019) 

Pre-Nursery and Nursery 1 

Pre-Nursery and Nursery 1 classes use the EtonHouse Inquire·Think·Learn curriculum 

framework. 

“The EtonHouse schools believe in the Image of Child as the first and singularly most important considera-

tion, acknowledging children as competent and capable thinkers and communicators. The EtonHouse In-

quire Think Learn Curriculum (ITL) trusted for over 20 years draws inspirations from the Reggio Emilia ap-

proach in Italy. The learning outcomes refer to the Singapore Ministry of Education’s Nurturing Early 

Learners and ECDA’s Early Years Development Framework.”                                                                 

                    (www.etonhouse.com.sg) 

 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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The IB Learner Profile 

As a school, the IB learner profile is central to everything 

we do. The learner profile consists of a set of attributes 

that we discuss, highlight, teach and encourage every 

member of the school community to engage with to sup-

port us in being internationally minded. 

Attributes of the learner profile are explored through the 

units of inquiry as part of the school curriculum, through 

interactions in a variety of learning spaces, through school 

events and at home and in the wider community.  

“The attributes of the learner profile represent a broad range of human capacities and responsibilities 
that encompass intellectual, personal, emotional and social growth. The development and demonstration 
of these attributes are foundational to students becoming internationally minded, active and caring com-
munity members who respect themselves, others and the world around them.” 

(PYP: From Principles into Practice—The Learner, 2018) 

The following are the ten attributes of the IB learner profile and their descriptors: 

Inquirers 
We nurture our curiosity, developing skills for inquiry and re-
search. We know how to learn independently and with others. 
We learn with enthusiasm and sustain our love of learning 
throughout life.  
 
Knowledgeable 
We develop and use conceptual understanding, exploring 
knowledge across a range of disciplines. We engage with is-
sues and ideas that have local and global significance.  
 
Principled 
We act with integrity and honesty, with a strong sense of fair-
ness and justice, and with respect for the dignity and rights of 
people everywhere. We take responsibility for our actions and 
their consequences.  
 
Communicators 
We express ourselves confidently and creatively in more than 
one language and in many ways. We collaborate effectively, 
listening carefully to the perspectives of other individuals and 
groups.  
 
Reflective 
We thoughtfully consider the world and our own ideas and 
experience. We work to understand our strengths and weak-
nesses in order to support our learning and personal develop-
ment.  

Open-minded 
We critically appreciate our own cultures and personal histo-
ries, as well as the values and traditions of others. We seek 
and evaluate a range of points of view, and we are willing to 
grow from the experience.  
 
Caring 
We show empathy, compassion and respect. We have a com-
mitment to service, and we act to make a positive difference 
in the lives of others and in the world around us.  
 
Courageous 
We approach uncertainty with forethought and determina-
tion; we work independently and cooperatively to explore 
new ideas and innovative strategies. We are resourceful and 
resilient in the face of challenges and change.  
 
Thinkers 
We use critical and creative thinking skills to analyse and take 
responsible action on complex problems. We exercise initia-
tive in making reasoned, ethical decisions.  
 
Balanced 
We understand the importance of balancing different aspects 
of our lives—intellectual, physical, (spiritual) and emotional— 
to achieve well-being for ourselves and others. We recognize 
our interdependence with other people and with the world in 
which we live.  

(PYP: From Principles into Practice—The Learner, 2018) 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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International Mindedness 

“International-mindedness is a view of the world in which people see themselves connected to the global 
community and assume a sense of responsibility towards its members. It is an awareness of the interrelat-
edness of all nations and peoples, and is a recognition of the complexity of these. Internationally minded 
people appreciate and value the diversity of peoples, cultures and societies in the world. They make efforts 
to learn more about others and to develop empathy and solidarity towards them to achieve mutual under-
standing and respect (Oxfam 2105; UNESCO 2015).” 

(IBO, 2018) 

As an international school with a diverse community, developing international mindedness 

is key to all that we do. As a Reggio inspired school we know that children are extremely 

curious, aware and accepting of differences. The play, observations and discussions that 

happen in class often lead to opportunities for developing open-mindedness to others and 

appreciation for the different customs, traditions and codes of behaviour that are present 

in our community and the world.  

Throughout the year we explore celebrations that are important in Singapore and to mem-

bers of our class community. We encourage families to join classes to share about signifi-

cant events and celebrations to them. Our UN Day and inquiries into International Days of-

fers regular opportunities to engage in thinking about the people of the world. The Pro-

gramme of Inquiry is designed to engage learners in an exploration of culture, perspective 

and difference throughout the school. Our library contains books that explore cultures 

around the world and books in different mother tongue languages.  

As a school we value the diversity and differences present in our community and appreci-

ate the opportunities we all have to continue to develop international mindedness.  

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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Transdisciplinary Inquiry 

Inquiry and transdisciplinary learning is at the heart of both of our curriculum frame-

works.  

“Inquiry, as the leading pedagogical approach of the Primary Years Programme (PYP) recognizes stu-
dents as being actively involved in their own learning and as taking responsibility for that learning. PYP 
learning is approached with a spirit of inquiry. Drawing from the transdisciplinary themes and students’ 
interests, inquiry is an authentic way for students to relate to, explore and understand the world around 
them. 

A large body of research, supported by experiences of teachers worldwide, has informed the IB in com-
mitting to purposeful concept-based inquiry that engages students actively in their own learning 
(Kuhlthau, Maniotes, Caspari 2015), (Bonnstetter 1998). The IB believes that this is the way in which stu-
dents learn best.” 

(PYP: Principles into Practice—Teaching and Learning, 2018) 

The Inquire·Think·Learn puts forward that: 

“Through inquiry, your...child will bring ideas to the 

learning process and work with the support and guidance 

of teachers to seek answers, creatively solve problems 

and challenge his or her thinking. They deepen their un-

derstanding of concepts and apply and develop skills and 

knowledge across all domains of learning as they work 

cooperatively and collaboratively with others.” 

(www.etonhouse.com.sg) 

As a Reggio inspired school the children’s interests, ideas and theories form the basis for 

our inquiries. As is explained below these inquiries are by nature, transdisciplinary: 

“Transdisciplinarity transgresses subjects. It begins and ends with a problem, an issue or a theme. Stu-

dents’ interests and questions form the heart of transdisciplinary learning. It is a curriculum-organizing 

approach where human commonalities rise to the top without regard for subject boundaries. Subjects 

become an instrument/tool/resource to explore a theme, problem or concept in depth. The result is a 

different or new organizing framework (Beane 1997; Klein 2006)” 

(PYP: Principles into Practice—Teaching and Learning, 2018) 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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Our Transdisciplinary Programme of Inquiry 
“Each school’s programme of inquiry is collaboratively developed to reflect the unique aspects of that 
school’s community, from its geography to the needs and experience of its members. Following the PYP 
planning process, a collaboratively designed programme of inquiry builds a whole-school, long-term plan 
for learning based on its specific context. The programme of inquiry further ensures that students experi-
ence broad, balanced, conceptual and connected learning throughout their time in school. It considers and 
supports: 

 transdisciplinary learning experiences 

 scope and sequence guidance 

 development of approaches to learning, learner profile and international-mindedness 

 inclusion of all learners, their interests, cultural diversity and variability in learning 

 learning within and beyond the learning community 

 personal and collective action.” 
(PYP: Principles into Practice—Teaching and Learning, 2018) 

Learners at a PYP school explore 6 transdisciplinary themes each year* from the ages of 3-

11. At each year level, an aspect/or aspects of the transdisciplinary theme is explored. 

Units are created by the school around these aspects and central ideas, lines of inquiry, key 

concepts, approaches to learning (ATL) skills and attributes of the IB learner profile are 

identified to support the exploration of the transdisciplinary theme. You can find our pro-

gramme of inquiry on our school website. Below are each of the transdiscplinary themes 

and the description of what they are inquiries into.  

Transdisciplinary Theme Description 

Who we are An inquiry into the nature of the self; beliefs and values; personal, physical, mental, social 

and spiritual health; human relationships including families, friends, communities and cul-

tures; rights and responsibilities; what it means to be human. 

Sharing the planet  An inquiry into rights and responsibilities in the struggle to share finite resources with other 

people and with other living things; communities and the relationships within and between 

them; access to equal opportunities; peace and conflict resolution. 

How the world works  An inquiry into the natural world and its laws; the interaction between the natural world 

(physical and biological) and human societies; how humans use their understanding of scien-

tific principles; the impact of scientific and technological advances on society and on the 

environment.  

Where we are in place and time  An inquiry into orientation in place and time; personal histories; homes and journeys; the 

discoveries, explorations and migrations of humankind; the relationships between, and the 

interconnectedness of, individuals and civilizations from local and global perspectives.  

How we organize ourselves  An inquiry into the interconnectedness of human-made systems and communities; the 

structure and function of organizations; societal decision-making; economic activities and 

their impact on humankind and the environment.  

How we express ourselves  An inquiry into the ways in which we discover and express ideas, feelings, nature, culture, 

beliefs and values; the ways in which we reflect on, extend and enjoy our creativity; our ap-

preciation of the aesthetic.  

(PYP: Principles into Practice—Teaching and Learning, 2018) 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

* In the early years, 4 units of inquiry are explored each year. Over the early years, all transdisciplinary themes are explored.  
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Exploring a Unit of Inquiry 
This page aims to give you an understanding of how the different components of a unit of 
inquiry fit together to develop learners’ conceptual understandings.  

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

Component Example Explanation 

Transdisciplinary 

Theme 

How the world works 
An inquiry into the natural world and its 
law; the interaction between the natural 
world (physical and biological) and hu-
man societies; how humans use their 
understanding of scientific principles; the 
impact of scientific and technological 
advances on society and on the environ-
ment. 

The transdisciplinary theme is one of six life long inquiries that are rele-

vant to anyone, anywhere at any place and time in history. As they are 

huge life long inquires, and each unit explores different aspects of them. 

In this unit the part highlighted in bold are areas that are connected to 

this particular central idea. In this unit a lot of the theme is relevant, in 

other units it might be one or two specific sections.    

Central Idea 
Society has experienced many changes 
due to technological  
advances 

The central idea focuses in on an area of the transdisciplinary theme and 

is a value free statement that supports inquiries driven by concepts. It 

should be open and be able to be inquired into in many ways and consid-

ered from multiple perspectives. 

Key Concepts 

Causation—The understanding that 

things do not just happen; there are 

causal relationships at work, and that 

actions have consequences.  

Change—The understanding that change 

is the process of movement from one 

state to another. It is universal and inevi-

table.  

The key concepts are at the heart of the curriculum as these are ulti-

mately the transferable understandings that learners are gaining 

through their exploration of the PYP. The serve as a lens for the unit. Any 

good unit of inquiry can be explored from a number of different concep-

tual lenses. As a school concepts are balanced so that they are each ex-

plored across a year and throughout a transdisciplinary theme to provide 

different contexts within which to explore the concepts.  

Related  

Concepts 

Impact 

Transformation 

The related concepts help to deepen understanding of the key concepts 

and unit of inquiry. They connect with the key concepts and at times also 

connect with subject areas.  

Approaches to 

Learning (ATL) 

skills 

Research skills 

The ATL skills support students through their inquiry and development 

of these skills ensure that students are able to widen and deepen their 

inquiry throughout their journey of life-long learning. 

Lines of  

Inquiry 

 Technological advances  

 Changes to ways of life 

 Positive and negative impacts of 
technology 

Lines of inquiry connect to the key concepts and break down the central 

idea to support learners in developing their understanding of it. They 

must be statements or phrases and not questions or task.  

Attributes of the 

IB Learner Profile 

Inquirers 
Principled 

Each unit has two attributes of the learner profile identified that support 

explicit teaching around these attributes. They offer other perspectives 

to look at the unit through.  

UN Sustainable 

Development 

Goal 

Goal 7: Affordable and clean  

energy 

Each unit has a UN Sustainable Development Goal identified to continue 

our commitment to the exploration of these goals in the authentic con-

text of our units of inquiry.  
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The Inquiry Process 
“Connecting passion with intention, the inquiry process builds capacity through student agency where 
voice, choice and ownership feature strongly. PYP teachers and students collaborate to plan for inquiry 
through a wide range of strategies, tools and practices that suit learning goals, reflect the learner profile, 
respond to students’ interests and understandings, and the school’s culture and context. 

Through the inquiry process, students move from current understandings to new and deeper understand-
ings. This process involves: 

 exploring, wondering and questioning 

 experimenting and playing with possibilities 

 making connections between previous learning and current learning 

 making predictions and acting purposefully to see what happens 

 collecting data and reporting findings 

 clarifying existing ideas and reappraising perceptions of events 

 applying concepts to deepen conceptual understandings 

 researching and seeking information 

 establishing and testing theories 

 solving problems in a variety of ways 

(PYP: Principles into Practice—Teaching and Learning, 2018) 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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Differentiation 
“At its most basic level, differentiating instruction means ‘shaking up’ what goes on in the 
classroom so that students have multiple options for taking in information, making sense of 
ideas, and expressing what they learn. In other words, a differentiated classroom provides 
different avenues to acquiring content, to processing or making sense of ideas, and to de-
veloping products so that each student can learn effectively.” 

(Tomlinson,  2017) 

Content 

The curriculum the students access 

and how they access it 

Process 

How teachers sequence the learning 

and the ways in which students learn 

Product 

How learners demonstrate what they 

have learnt 

Environment 

How learning is structure and where 

learning happens 

The following graphic, adapted from Tomlinson (2017), shares some of the ways that learn-

ing can be differentiated.  

As a Reggio inspired PYP school we see differentiation as a right of every learner in the 

school. As we approach education with the learner at the centre, their interests will always 

guide inquiries and offer many opportunities for differentiation. Whilst learners are explor-

ing the same concept they may be exploring different examples and case studies which are 

then brought together as a class to support them in making conceptual generalisations. By 

continuously using formative assessment practices to understand where learners are, 

teachers are well aware of the readiness of different learners in the class and can differen-

tiate a task that gives them the right level of challenge to support them in being successful 

and at the same time intellectually challenging and stimulating. At the heart of differentia-

tion is the image of the child and the pedagogy of listening. These form the basis of the re-

spectful relationships and understanding that teachers have of each individual learner.   

“The PYP learning community brings to life learning and teaching practices 

that support students in pursuit of a significant, relevant, engaging and chal-

lenging learning experience.” 

(IBO, 2018) 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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Curriculum Mapping 

 

To support the transdisciplinary nature of our programmes as a school, we have developed 

curriculum maps whereby relevant learning outcomes for each year level have been 

mapped from our scope and sequence documents against the units of inquiry. Some out-

comes have also been identified as standalone outcomes which could be explored outside 

of the programme of inquiry and sometimes continuously throughout the year. These 

documents are our plans and projections, and some things may change over the course of 

a year. As Malaguzzi states, the landscape each year will change and whilst our destina-

tions remain the same we must be aware that at times we need to changes course de-

pending on what the learners bring to the inquiry. As such some units may take a different 

direction and provide opportunities for connections to aspects of the curriculum that 

weren’t previously highlighted. In this case the teaching team will make decisions about 

the best way to move forward and may make adjustments to what is being explored during 

the units each year where appropriate. If this is the case any outcomes that haven’t been 

explored in a unit they have been mapped to would be addressed either in a later unit or 

through standalone inquiry if necessary. Each year these curriculum maps are reviewed by 

the teaching teams and year levels to make adjustments where necessary to best support 

the transdisciplinary nature of the programme.   

It is also crucially important to remember that students are on their own individual learn-

ing journeys. Whilst a curriculum map may contain a learning outcome that the teachers 

aim to explore with students over that year, each student is different and needs support 

and challenge that is individualised to where they are at that point in time. Some students 

may not be ready for some of the outcomes in the curriculum map, others may be ready 

for more complex work. In this case, teachers differentiate to the individual learners needs.   

It is also worth noting that each learning outcome itself can be explored at various levels 

from simple to increasingly complex. 

Families will be kept up-to-date on their child’s progress through our reporting cycle but 

are welcome to contact teachers to arrange meetings at any time during the school year.  

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

“Teachers are like explorers using maps and compasses. They know the directions, but they know 

that every year the terrain, the climate, the seasons and the children add new ones, and that the 

order of times and problems can change. Destinations are important and will not be lost from sight, 

but more important is how and why we reach them. That is precisely why it is essential for both 

adults and children to be able to re-trace their steps, or rather their knowledge processes, through 

an attitude of re-cognition made possible by observation, documentation, and interpretation.” 

Loris Malaguzzi 
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Home-Based Learning 
Being prepared for any period of school closure has become a reality in the life of schools 

all around the globe. As a school we have developed a comprehensive plan that supports 

families and teachers in prioritising the wellbeing of our learners and continuing high-

quality education during periods of home-based learning. This has been based on our re-

search into best practices and inclusion during periods of home-based learning and the 

thoughtful feedback from our teachers and families. Our plan enables us to quickly transi-

tion to home-based learning overnight with no disruption to families should we be re-

quired to do so.  

Below are some of the key features to give you an idea of what the programme looks like.  

Our full home-based learning plan is  shared with families through our school newsletter when required.  

Learning experiences, instructional videos and 

video conferences all shared or conducted 

through our closed MS Teams system 

Twice daily wellbeing video conferences offer 

opportunities for open discussions to support 

connection during times away from each 

Daily small group video conferences led in 

English and Mandarin 

Daily class video conferences with the  

specialist teaching team 

Teacher provide feedback on any work sub-

mitted by learners or families on MS Teams 

Teachers and families collaborate to schedule 

one-to-one support sessions if it is needed to 

support learning or wellbeing. 

Daily learning experiences in English and Man-

darin with supporting instructional videos cre-

ated by teaching teams 

Suggested schedule includes periods for 

breaks from screens, lunch and rest (where 

age appropriate) 

Schedule created to minimise sessions where 

siblings at the school have simultaneous video 

conferences 

Weekly one-to-one reading sessions for K1 

learners, and weekly small group guided read-

ing sessions for Y1-Y6 classes 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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Parent Participation 
“In our system, we know it is essential to focus on children and be child-centered, but we do not feel this is 

enough. We consider teachers and families as also central to the education of children. We therefore 

choose to place all three components at the center of our interest. Our goal is to build an amiable school, 

where children, teachers, and families all feel at home. Such a school requires careful thinking and plan-

ning concerning procedures, motivations, and interests. It must embody ways of getting along together, of 

intensifying relationships among the three central protagonists, of assuring fullness of attention to the 

problems of educating, and of activating participation and research. These are the most effective tools for 

all those concerned—children, teachers, and parents—to become more united and aware of each other’s 

contribution. They are the most effective tools to use to feel good about cooperating and to produce, in 

harmony, a higher level of results.” 

(Loris Malaguzzi quoted in Edwards, Gandini and Forman, 2012) 

As Loris Malaguzzi’s words describe, a community develops most through participation and 

appreciation of all of the main protagonists connected to the school. Participation and col-

laboration is something that is a goal in our school and this includes the following: 

 Involvement and sharing of cultural celebrations—Families are invited to share 

around significant cultural celebrations or events with the  class communities. This 

supports our learners in being open-minded towards the traditions and ways of being 

of people from around the globe. Families are asked to share any significant cultural 

celebrations they would like to share at the beginning of the year on the question-

naire. Teachers will then collaborate with families to find ways of honouring and ex-

ploring these celebrations in authentic ways that will be relevant to the age of the 

learners. During times of social distancing these can take place online through video 

conferences.   

 Mystery Reader—In the early years, families are invited to join the class on a weekly 

basis to read a story to the class. The identity of the mystery reader is kept a secret 

from the learners so that they can be revealed to the group when the come into the 

class or online in times of social distancing.  

 Class Visitor—Each of our units of inquiry offer opportunities that could connect to 

areas of expertise that we have in our community. Teachers may reach out to families 

to see if anyone has an expertise in a particular area and we welcome families to get 

in touch if they feel that they connect with what is happening in class and have some-

thing to share.  

 Participation during school events—We invite families to support in the planning, or-

ganising and supporting school and class events throughout the year.  

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 
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Wellbeing for Life Education 
Wellbeing is at the heart of everything that we do at Thomson. We feel it is clear that if 

children and adults are feeling good, then they will be in the best condition to enjoy what 

they are doing and learn. Our Wellbeing for Life Education aims to support learners to 

flourish as they understand themselves and their ability to learn and grow; develop rela-

tionships, empathy and strategies to work through problems; and build understanding of 

how to identify trusted adults and how to utilise them in times of need. The following 

pages will outline the resources we use to support this learning across the school.   

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

“The Contentment Foundation believes in a world where 
happiness is cultivated from the inside-out. We encour-
age people of all ages and backgrounds to simply draw 
their attention inside and discover for themselves the 
unconditional wellness that has been there all along. 

In the end, we’re simply translators who take the best of our human philosophical legacy and interpret it 
for the modern mind. We make the most basic practices accessible to everyone. 
We are an impact-driven organization that thrives on creating meaningful change in the world. This is 

why we focus more heavily on children and their teachers – they are truly the future of our world.” 
(https://www.contentment.org/about) 

The Contentment Foundation is a curriculum take goes all the way from Pre-Nursery to our 

Year 6 classes and focuses on cultivating contentment. Research has shown that there 

have been two main strategies people have used to find happiness: 

The Contentment Foundation encourages members of our community to explore the 

“Enough Strategy” to support their overall wellbeing. It does this through yearly explora-

tions of the four pillars: Mindfulness, Community, Self-Curiosity, and Contentment and Bal-

ance. These pillars support members of the community to develop and deepen practices 

that will support their wellbeing using mindfulness as the base of the practices. Families 

can also connect with the contentment foundation through the parent app to explore the 

four pillars and for suggestions to cultivating wellbeing at home.  
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Wellbeing for Life Education 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

“The Keeping Safe: Child Protection Curriculum (KS:CPC) is 

a world class, evidence-based child safety curriculum that 

teaches children and young people to recognise abuse, tell 

a trusted adult, understand what is appropriate and inap-

propriate touching and ways of keeping themselves safe. 

The KS:CPC is delivered to students by educators that have 

completed a comprehensive training course.” 

The Keeping Safe: Child Protection Curriculum is a resource that we use throughout the 

school to support our learners in engaging in the two main themes of the curriculum: 

 We all have the right to be safe. 

 We can help ourselves to be safe by talking to people we trust.  

These themes are explored through the areas shown in the below table.  

(https://www.education.sa.gov.au/schools-and-educators/curriculum-and-teaching/curriculum-programs/keeping-safe-child-

protection-curriculum-information-educators) 

The Keeping Safe: Child Pro-

tection Curriculum is part of 

our ongoing commitment to 

best practices in Safeguarding 

our school community. All 

teachers are trained to teach 

the curriculum and we con-

tinue to reflect on its imple-

mentation as a school-wide 

commitment.  

We understand that some as-

pects of the curriculum may 

raise questions for families 

and as with anything else we 

strongly encourage you to get 

in touch with your teachers to 

discuss you thoughts further.  
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Wellbeing for Life Education 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

Positive Behaviour Management and Restorative Practices 

A fundamental and inevitable part of life in a society with others is that there will at times 

be behaviour that challenges us or pushes boundaries and leads to disagreements, argu-

ments and conflicts. As a Reggio inspired school we believe that all behaviour is communi-

cation and as adults we have a responsibility to support learners in developing their under-

standing of positive, productive behaviour that will benefit their relationships and wellbe-

ing in general. Traditional behaviour management has relied on rewards and conse-

quences, that some would characterise as a carrot and stick approach. Much research 

however points to the ineffectiveness of such approaches: 

 "This carrot-and-stick discipline does not cause lasting changes. It's an immediate response to 

a behaviour, and often leads to a forced change in behaviour. If you want a rabbit to get into a hole, you 

smack it with a stick. You can also use motivation and dangle the carrot over the opening until the rabbit 

is tricked and falls into the hole. But neither of these teaches the rabbit the value of going into the hole. 

Neither method makes the rabbit actually want to go into the hole. Further, both tactics are a bit unfair; 

the rabbit doesn't see the hole until he falls into it." 

(Maynard & Weinstein, 2019) 

In comparison, positive behaviour management seeks to, “improve the engagement of all 

students by focusing on relationships and responsive regulation of behaviour at all levels 

across the school.” (Vinegrad, 2018)  

To begin to do this a positive class climate needs to be created. Teachers can set the tone 

for this in a number of ways including the following strategies (adapted from Vinegrad, 

2018): 

Have high expectations and makes them clear 

to students accompanied with support (firm & fair) 
Teach and apply rules & values, routines, sanctions and 

rewards consistently and fairly (social justice) 

Uses the language of mutual respect (models what 

is expected – walks the talk) 

Avoids over-reaction and confrontation 

(demonstrates emotional control and is relational) 

Uses a range of techniques and strategies (flexible 

and skilled) 

Adopts a positive approach to problem solv-

ing (empowers students and restores relationships) 

We must also recognise that “in schools some learners may find it difficult to be 'good' when: 

 They don't know what that means 

 Learning outside school doesn't match what you are supposed to do inside (e.g. "hit them back") 

 They have to be compliant and do as your told by those in authority but also take responsibility 

for your own behaviour 

 They have to fit in but also take risks while learning.“ 

(Roffey, 2011) 
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Wellbeing for Life Education 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

Positive Behaviour Management and Restorative Practices Continued 

With all of the understandings shared on the previous page in mind, a method for support-

ing learners when they are having a hard time, or a conflict and disagreements has taken 

place is restorative practices which is based on the restorative justice model.   

"In the restorative justice model, mutually consenting victims and offenders meet so that the former can 

be given a voice and the latter can have an opportunity to make amends. Importantly, this ap-

proach empowers a community to take an active role in resolving problems. Cultures throughout the 

world employ restorative justice to create peace among adversaries, ensure restitution, and make deci-

sion at times of community crisis." 

(Smith, Fisher & Frey, 2015) 

Fundamentally, when a person’s behaviour has had an impact on another person or peo-

ple it affects relationships. As a school with relationships firmly at the heart of everything 

we do, restorative practices give us an opportunity to put people and relationships at the 

centre of any discussion to help repair and regrow relationships.  

A key aspect of using restorative practices at school is the restorative discussion. This offers 

an opportunity for different perspectives to be shared, empathy to be developed, and rela-

tionships to be restored. It requires participants to be thinkers and principled as they dis-

cuss what has happened and how to move forward. In preparation for a discussion all par-

ties are spoken to individually, to share their perspectives. They are then invited to discuss 

this further with the other people affected. The discussion begins with the person who 

caused harm sharing first. There is a script to support these discussions. 

What happened? 

What were you thinking at that time? 

What do you think about it now? 

Who has been affected or hurt by what you did? 

In what ways were these people affected? 

What do you need to do to make things right? 

How can you make sure this doesn’t happen again? 

What happened? (optional) 

What was going through your mind when it happened? 

What do you think about it now? 

What has been the worst part for you? 

What is needs to be said or done to make things right? 

How can we make sure that this doesn’t happen again? 

What can we/I do to help you? 

What can we agree to do if this happens again? 

To those who have caused harm: To those who have been harmed: 

Formal restorative discussions are not needed in all situations. The main ideas of encourag-

ing people to openly discuss the perspectives around an incident and focus on what can be 

done moving forward to repair relationships and make sure that it doesn’t happen again 

are common to almost all situations in the school. By working through issues in this way 

we develop our understanding, empathy and ultimately our relationships in the school.  
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Sustainability  
The UN Sustainable Development Goals 

“The 2030 Agenda for Sustainable Development, adopted by all United Nations Member States in 2015, 

provides a shared blueprint for peace and prosperity for people and the planet, now and into the future. 

At its heart are the 17 Sustainable Development Goals (SDGs), which are an urgent call for action by all 

countries - developed and developing - in a global partnership. They recognize that ending poverty and 

other deprivations must go hand-in-hand with strategies that improve health and education, reduce ine-

quality, and spur economic growth – all while tackling climate change and working to preserve our oceans 

and forests.” 

(https://sdgs.un.org/goals) 

At this point in human history it seems beyond question that we must take immediate col-

lective action to work on promoting and developing a sustainable future for our planet. As 

a school we feel strongly that to do this we all must play our part by developing our under-

standing of issues and steps that we can take to be more sustainable. The UN Sustainable 

Development Goals have provided us a focus for our investigations and action. Each of our 

units of inquiry throughout the school has been mapped with a sustainable development 

goal to support us in exploring the goals in depth and in line with each unit. This supports 

us as a community to work together to take responsible actions to support sustainability 

and sustainable development in our world.  

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

https://sdgs.un.org/2030agenda
https://sdgs.un.org/goals
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UN International Days 
“The existence of international days predates the establishment of the United Nations, but the UN has 
embraced them as a powerful advocacy tool. The United Nations observes designated days, weeks, years, 
and decades, each with a theme, or topic. By creating special observances, the United Nations promotes 
international awareness and action on these issues. Each international day offers many actors the oppor-
tunity to organize activities related to the theme of the day. Organizations and offices of the United Na-
tions system, and most importantly, governments, civil society, the public and private sectors, schools, 
universities and, more generally, citizens, make an international day a springboard for awareness-raising 
actions.” 

(https://www.un.org/en/observances) 

The UN International Days that we 

observe in our school community sup-

port us in connecting with big ideas 

and important themes throughout 

the year. Whilst all international days 

are worthy of exploration we have 

chosen ones that we feel will be rele-

vant and significant for our commu-

nity to explore. Each class community 

will explore the day in their own 

unique way to mark its significance 

and prompt discussions, develop em-

pathy and consider possible action 

they can take.   

5th September—International Day of Charity 

8th September—International Literacy Day 

21st September—International Day of Peace 

1st October—International Day of Older Persons 

4th October—World Habitat Day 

24th October—United Nations Day 

10th November—World Science Day for Peace and Develop-

ment 

13th November—World Kindness Day 

3rd December—International Day of Persons with Disabili-

ties 

10th December—Human Rights Day 

24th January—International Day of Education 

21st February—International Mother Tongue Day 

3rd March—World Wildlife Day 

20th March—International Day of Happiness 

21st March—World Poetry Day 

22nd March—World Water Day 

21st April—World Creativity and Innovation Day 

22nd April—International Mother Earth Day 

26th April—World Intellectual Property Day 

16th May—International Day of Living Together in Peace 

5th June—World Environment Day 

UN International Days Observed at Thomson 2022-23 

EtonHouse Thomson Curriculum Handbook: Curriculum Overview 

https://www.un.org/en/observances
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Section 2 

Inquire·Think·Learn 

Pre-Nursery to Nursery 1 

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 



 33 

 

The Inquire·Think·Learn Curriculum 
The Inquire·Think·Learn curriculum is designed to support the development of the whole 

child. The curriculum is split into five areas, each with long and short term goals. 

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 

“From birth, young children demonstrate an intense interest in their social world. E.g. the human face at-
tracts an infant’s gaze more powerfully than any other coloured image, or pattern.  

Children learn about themselves firstly within the family context, as they develop an understanding that 
they are connected to and belong within a family group, which aims to provide security through valuing, 
supporting, nurturing and caring for them.  

As children enter the broader context of the early childhood setting, they extend this sense of belonging 
to peers and other adults. This occurs as they play beside other children, listen to their friends, begin to 
see other’s perspectives, learn to share, co-operate and to take tunrs, to experience being both a leader 
and a team member. With exposure to an increasingly diverse range of people, children develop an ap-
preciation of and respect for similarities and difference in culture, language, food and tradition.  

Children’s interactions with their primary caregivers (parents and others), their peers and community 
members both support and shape the views they hold about themselves and their relationships with oth-
ers.” 

(EtonHouse, 2014) 
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“The infant skilfully communicates their desires, for example the need to be fed, changed and comforted through a 
range of sounds and facial expressions. From these early beginnings and ongoing interaction with others, children 
develop a repertoire of verbal and non verbal communication strategies e.g. a young toddler will point at an object, 
to which the adult responds with a verbal label. It is through the reciprocity of communication where one party 
communicates and the other responds and extends the meaning that young children learn ‘language’.  

This learning goal refers to the learner’s ability to communicate meaning (i.e. share their ideas, thoughts, feelings 
and emotions) to others. This learning goal explored the development of conventional (oral) language (including 
listening and comprehension skills) and includes discussion on children’s interest in sharing their ideas more for-
mally i.e. children become aware that ‘speech’ can be written down in the form of (letter) symbols and thus begin 
the pathway to formal literacy learning (reading and writing). 

This learning goal also explores the symbolic langauges i.e. visual/graphic languages of paintings, drawing, sculp-
ture and assembling as well as the languages associated with the performing arts e.g. creative movement, mime, 
dance and drama. The Educational Project of Reggio Emilia in northern Italy has challenged us to respect the 100 
languages of children. When children share their ideas and thoughts with others, they communicate in many differ-
ent ways (dance movement, drawing, sculptin). Symbolic or pretend play is also a mode of communication, 
whereby children communicate their understandings about the world and the people within it.”  

(EtonHouse, 2014) 

The Inquire·Think·Learn Curriculum 
The Inquire·Think·Learn curriculum is designed to support the development of the whole 

child. The curriculum is split into five areas, each with long and short term goals. 

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 
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The Inquire·Think·Learn Curriculum 
The Inquire·Think·Learn curriculum is designed to support the development of the whole 

child. The curriculum is split into five areas, each with long and short term goals. 

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 

“Young children develop familiarity with mathematics, science and technologies through 
their daily interactions with the world. Routines, play experiences and observations form an 
important part of the young child’s ability to develop knowledge and understanding about 
concepts such as number, shape, estimation, prediction, sequencing, classifying and plan-
ning.  

 

This learning outcome refers to the many different processes in which children engage to 
make sense of their experience and to construct meaning of their world. Children demon-
strate meaning making through processes of critical, creative and lateral thinking, through 
specific strategies like trial and error, through reflection, questioning and theory genera-
tion.” 

(EtonHouse, 2014) 
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The Inquire·Think·Learn Curriculum 
The Inquire·Think·Learn curriculum is designed to support the development of the whole 

child. The curriculum is split into five areas, each with long and short term goals. 

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 

“Young children enter our setting with an existing awareness and understanding of their 
own bodies and an established range of self-help skills and physical competencies. As chil-
dren actively explore their world they are supported in developing a positive attitude to 
appropriate health, nutrition and hygiene practices as well as developing increasing con-
trol over their bodies. This learning outcome also supports children’s understandings of 
personal safety. “ 

(EtonHouse, 2014) 

Locomotor skill involve movement from one place to another e.g. 

       Running                                 Jumping                                 Galloping                                 Skipping                                  Walking 

Non-Locomotor skills involve movement whilst standing in the same place e.g. 

       Bending                                 Twisting                                 Stretching                                 Swaying                                  Rocking 
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The Inquire·Think·Learn Curriculum 

“Today’s children live in a time where the future of our planet and the sustainability of the 
world’s resources depend on our ability to better care for our environment. This learning 
outcome refers to the development of understandings and dispositions which relate to con-
servation and recycling, as well as an appreciation of living and non living things, habitats, 
weather and seasonal change. 

This learning goal also refers to children’s growing awareness of their role as citizens of the 
world, as empowered advocates of human rights and social justice (social and cultural sus-
tainability).” 

(EtonHouse, 2014) 

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 

The Inquire·Think·Learn curriculum is designed to support the development of the whole 

child. The curriculum is split into five areas, each with long and short term goals. 
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Connections Between the ITL and the PYP 

Both the ITL and the PYP curriculum frameworks are transdisciplinary, inquiry driven mod-

els and have the learners at the centre of all that we do. In this way we see strong connec-

tions between the two frameworks and have created our written curriculum to help make 

consistency between them.  

The PYP frames inquiries around six transdisciplinary themes. These themes are broad con-

ceptual life-long inquiries for all people, no matter where they are in time or place. As 

these transdisciplinary themes are relevant to all age groups we also use these with our 

classes that connect with the ITL framework in Pre-Nursery and Nursery 1 classes.  

As with the PYP inquiries, we explore these huge themes through our central ideas which 

distill the theme into something a little more focused. In the PN and N1 classes there are 

three units of inquiry that are explored across the year.  

Exploring Units Across the Year 

Our PN and N1 learners are extremely active inquirers who are continuously exploring and 

learning about the world around them. Whereas in an older age group, focusing on one 

unit at a time can support the deepening of understanding, the learning in PN and N1 can 

look somewhat different.  

The units and central ideas that have been created for the PN and N1 classes are broad 

and aim to encapsulate the investigations, explorations and wonderings that will be ex-

plored by learners at that age group.  

The learning environment is set-up with provocations and each of those provocations can 

be explored through all of the units.  

For instance at a water play area may be the site for relationship building as learners get to 

know one another, laugh together, borrow ideas from each other and more. Equally it 

could also play host to scientific exploration as learners pour, observe and test theories 

about the way water moves and the possibilities of playing with it. Water that has been 

splashed on the floor could be used to create shapes and designs that then take on narra-

tives as learners play out stories that they have heard or created.  

In this way, each experience in the learning environment creates multiple opportunities to 

explore units of inquiry. Age appropriate key concepts and attributes of the learner profile 

are explored as the group learns and plays. These experiences and the units provide a per-

fect foundation for the units they will go on to explore throughout the rest of the school.   

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 
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Specialist Areas in ITL Classes 
The Pre-Nursery and Nursery 1 classes they connect with some of our specialists across the 

school. Although these specialist areas have teachers connected to them, it is important to 

note that as a Reggio-Inspired school these areas are being explored throughout the units 

of inquiry and at other times during the day. Our teachers are trained to teach all the areas 

of the curriculum and so we see our specialists as teachers that can enrich the practices in 

our school but not replace these areas being explored at other times.   

As a Reggio-inspired school we believe in the 100 languages of children. Our specialist 

teachers work on supporting learners to continue to explore and develop the many ways in 

which they can communicate, share ideas and express themselves.  

Physical Education 

PE classes spend time in their outdoor space, the main outdoor environment and the multi

-purpose hall. Each of these spaces offer different opportunities for learners to develop 

their gross motor skills. The PE department also work to develop the resources that classes 

have access to in collaboration with the teaching teams.  

Library 

Developing a love of fiction and nonfiction books is a key part of becoming a life-long 

reader. Reading is infused throughout each and every day at Thomson. To support learners 

in engaging with the enjoyment that books can bring and the excitement that getting 

books from the library leads to, learners borrow books on a weekly basis from the library. 

At these age groups our librarian brings a selection of age appropriate books from the li-

brary space to the classroom so that learners can borrow them.  

Visual Arts 

Visual arts experiences are embedded throughout the curriculum. During specialist ses-

sions, the learners go to the visual arts studio and explore many different media that is of-

ten then taken back into the classroom to be explored further. In the ITL year levels, the 

visual arts includes many opportunities for sensory experiences and experimenting with 

diverse materials.  

Music 

Our music specialist works with these groups and focuses on introducing and enjoying a 

range of music and composition. With a connection to the Orff-Scheulwerk approach, the 

classes explore music and movement simultaneously. This may begin in their classroom or 

outdoor environment to build familiarity and later move into the music studio itself as the 

year progresses.  

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 
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Play and Teacher Intentionality 

“The Convention on the Rights of the Child states that children have a ‘right’ to play. Ongoing research 

indicates that young children learn best through active, hands on involvement with a range of different 

materials as well as experiencing the support and guidance of engaged and interested adults as co-

players...Play contains all the elements that support holistic learning (social engagement, problem solving 

situations, language and communication skills, innovation, planning and creativity). Rich (adult supported) 

play integrates all the skills, understandings and attitudes that children need to successfully learn and 

grow.” 

(EtonHouse, 2014) 

We believe that children bring to any learning encounter, an existing body of knowledge 

constructed from their past experience and interaction with the world. This knowledge 

forms the foundation for ongoing learning.  

Through skilful observation of children’s interactions with peers, adults and materials, our 

educators are able to assess the child’s current level of skill, knowledge and interest. In de-

veloping a profile of each child’s learning style and their existing knowledge base, our edu-

cators plan subsequent learning experiences designed to extend and complicate children’s 

thinking. 

We believe that children learn best when the learning experience is meaningful to them. 

Inquiry through play is acknowledged as a vehicle for learning, and we see play as the inte-

grative device which supports children in making meaning (e.g. cooking experiences offer 

children opportunities to observe, use mathematical and scientific understandings as well 

as participate in a social group). 

Teacher Intentionality 

“High quality teaching is about intentionality, or being purposeful when we plan. Whilst not every plan is 

necessarily implemented, teachers need to thoughtfully consider each aspect of the teaching day (the pro-

posed interplay of time, space, materials, teaching and assessment strategies).” 

(EtonHouse, 2014) 

As a Reggio inspired school everything that we do is done with intentionality. Every provo-

cation, question and moment of support is done with the intention of supporting and chal-

lenging the learners in the class to engage with experiences that are relevant, meaningful 

and engaging. In this way our intentionality is always focused on the holistic learning of 

every child in the class.  

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 
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Assessment 
At Thomson we value the process of learning i.e. the problem solving, thinking and com-

munication skills that children demonstrate when they interact with peers, their environ-

ment and the materials within them. The prime objective of assessment is to provide 

teachers, parents and students with feedback on learning and for learning. Assessment in-

volves the gathering and analysis of information about the children’s progress and is de-

signed to inform planning and practice. It identifies what the children know, understand, 

can do, and feel at different stages of the learning journey and should provide a clear pic-

ture of the whole-child. Children and teachers should be actively engaged in ongoing as-

sessment as part of the development of reflective thinkers.  

Observation is a powerful assessment tool which supports the adult in constructing under-

standing of each child’s unique growth and learning patterns. When educators observe and 

record over extended periods of time, they build an authentic assessment profile of the a 

young child across all areas of their development. Portfolios are purposeful collections of 

children’s work e.g. work samples, photographic documentation, comments and conversa-

tions. As we study these examples of children’s writing, drawing, thinking and social inter-

action, we can assess and monitor their development against our learning outcomes. We 

value children’s collaboration in the construction of their own portfolio, and these portfo-

lios have the potential to enhance children’s self-esteem. When children see their work 

valued through respectful documentation which is then discussed with them, their feelings 

of self worth are supported.  

As we believe that portfolios create opportunities for both educator and child to critically 

reflect on their learning/teaching, the child’s portfolio is printed and kept in the child’s 

folder in the class for easy access and ongoing reflection throughout the inquiries. The abil-

ity to analyse and realistically evaluate one’s progress supports the development of a 

healthy self-concept.  

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 
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Reporting 

There are a number of ways that we report on learning in the school: 

 

Parent/Teacher Conferences 

EtonHouse Thomson has an ‘open door’ policy with parents welcome to arrange a meeting 
with their child’s teacher at any point during the academic year. Parent/Teacher Confer-
ences take place in Terms 2 and Term 3 and are opportunities to discuss learning and to set 
learning goals in partnership with parents. The purpose of the parent/teacher conference 
is to share the progress that the child has made in all areas of the curriculum. Teachers 
may also contact families outside of these conferences if they have anything they want to 
highlight or discuss specifically outside of the overview of the progress the child has made. 

 

Student Led Conferences 

Student Led Conferences involve all children at Thomson from PN-Y6 and their parents. 
The child is responsible for leading the conference and for sharing their learning and un-
derstandings with their parents. Families are encouraged to ask their child questions about 
the learning that is being shown and theories that are being shared. Reflection by families, 
teachers and children takes place following the Student Led Conferences. 

 

Written Reports 

Written reports are completed twice a year at the end of Term 2 and Term 4 by the teach-
ers in a child’s class. They are a summative record of a child’s progress and indicate areas of 
strengths and areas for progress for children, parents, and teachers to consider. 

 

EtonHouse Thomson Curriculum Handbook: Inquire·Think·Learn 
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Section 3 

The Primary Years Programme 

Nursery 2 to Year 6 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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The Primary Years Programme 

Since November 2010, EtonHouse International School Thomson (formerly Orchard) has 

been authorised by the IB to offer the Primary Years Programme (PYP). As an IB World 

School we are part of an international network of schools working towards the IB  Mission 

Statement: 

“The International Baccalaureate® aims to develop 
inquiring, knowledgeable and caring young people 
who help to create a better and more peaceful world 
through intercultural understanding and respect. 

To this end the organization works with schools, gov-
ernments and international organizations to develop 
challenging programmes of international education 
and rigorous assessment. 

These programmes encourage students across the 

world to become active, compassionate and lifelong 

learners who understand that other people, with their 

differences, can also be right.” 

(www.ibo.org) 

The PYP is offered to students between 3 and 12 years old. It is a curriculum framework 

which means that there are some common elements that run through all schools that im-

plement the PYP.  

Due to the diverse nature of the schools that the IB work with and at times their local re-

quirements PYP schools also have the flexibility to supplement the learning outcomes pro-

vided by the IB with learning outcomes that suit a school’s individual context. At Thomson 

we have a strong commitment to an international education and as such have supple-

mented our curriculum with other standards and outcomes that we feel are coherent with 

our approach to teaching and learning and represent best practice in research and educa-

tion. The next few pages will outline the elements of the curriculum that are common 

across PYP schools. You will then be able to find information about  the curricula that we 

also refer to when supporting the learning and teaching at Thomson.    

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Key Elements of the PYP 

Agency and Self-Efficacy 

At Thomson, learners having choice in their 

learning, a voice in directing the inquiry proc-

ess and ownership over what they learn and 

produce has always been a key part of what we 

do. This is influenced by our strong beliefs in 

children’s rights and our inspiration from Reg-

gio Emilia. The IB have articulate a similar view-

point and highlight agency as a central part of 

the programme and explain that:  

“PYP students with agency use their own initiative and 

will, and take responsibility and ownership of their 

learning. They direct their learning with a strong sense 

of identity and self-belief, and in conjunction with oth-

ers, thereby building a sense of community and aware-

ness of the opinions, values and needs of others.” 

(PYP: From Principles into Practice—The Learner, 2018) 

Transdisciplinary Themes 

As an international curriculum framework the 

knowledge component of the PYP is structured 

around six transdisciplinary themes that con-

nect to all humans regardless of where they 

are from or with which cultural or ethnic 

group/s they identify. (IBO, 2018) The transdis-

ciplinary themes represent life-long inquiries 

that we are all exploring to help us make sense 

of the world. Each PYP school explores differ-

ent elements of these themes through central 

ideas at each year level. Our full programme of 

inquiry is available on our public website.  

Transdisciplinary Themes 

Who we are 

Where we are in place and time 

How we express ourselves 

How the world works 

How we organise ourselves 

Sharing the planet 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Key Elements of the PYP 

Concepts 

Seven keys concepts are used to drive and 

give focus to inquiries. We map each concept 

to units of inquiry to ensure that the concept 

is being explored at each year level and 

throughout different transdisciplinary 

themes throughout the programme of in-

quiry.  

“Concept-based inquiry is a powerful vehicle for 

learning that promotes meaning and understanding, 

and challenges students to engage with significant 

ideas. This is central to the Primary Years Pro-

gramme (PYP) philosophy. Purposeful inquiry is sup-

ported by a concept-driven curriculum (Wiggins, 

McTighe 2005).” 

(PYP: Principles into Practice—Teaching and Learning, 2018) 

Key concepts Key questions 

Form What is it like? 

Function How does it work? 

Causation Why is it as it is? 

Change How is it transform-
ing? 

Connection How is it linked to 
other things? 

Perspective What are the points 
of view? 

Responsibility What are our obliga-
tions? 

As a school we use a concept-based inquiry model developed by Marschall and French 

(2018) to support and scaffold our inquiries.  

The model has 7 phases: 

During the engage phase the learners begin engaging with the unit and explore and share 

their prior knowledge. It also gives an opportunity to find out the interests or questions of 

the group. The focus phase explores the learner’s current understandings of concepts be-

ing explored and they seek to develop shared understandings about them. Learners then 

investigate case studies related to their interests and expand their understanding of the 

concepts being explored. To collate the thinking and learning they have done, learners or-

ganise their thinking and represent concepts and ideas using different materials. As they 

see patterns across the case studies they have explored they generalise to create state-

ments that represent their conceptual understandings. To test and justify these generalisa-

tions they see if they transfer to different contexts or case studies. Throughout the process 

learners are reflecting on their learning, thinking, ideas and skills for inquiry. This supports 

them in monitoring their own learning process. These phases are explored recursively 

rather than in a linear fashion.  

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Key Elements of the PYP 
Approaches to Learning 

The approaches to learning are transferable skills 

that are developed and used by learners to sup-

port their learning and inquiries. In the classroom 

these skills are taught explicitly and explored im-

plicitly through learning experiences to develop 

understanding of what these skills are and how 

they can support learning and inquiry.  

“The IB’s ATL aim to support student agency and the de-

velopment of cognitive and metacognitive skills and dis-

positions so that students view learning as something 

that they “do for themselves in a proactive way, rather 

than as a covert event that happens to them in reaction 

to teaching” (Zimmerman 2000: 65). Together, these ATL 

help students think, research, communicate, socialize and 

manage themselves effectively.” 

(PYP: Principles into Practice—Teaching and Learning, 2018) 

Action 

Action is a key component of any unit of inquiry as this action is what the learners take 

away and do with their learning. Examples of action can be seen in the classroom, in the 

playground, outside of school or anywhere else.  

“Initiated by students, PYP action is authentic, meaningful, mindful, responsible and responsive. Action 
could be: 

 a change in attitude 

 a consideration or plan for action in the future 

 a demonstration of responsibility, or of respect for self, others and the environment 

 a commitment to leading or participating in a youth advocacy group 

 an engagement in school decision-making or an expression of support in community, local and global 
decision-making.” 

(PYP: Principles into Practice—Teaching and Learning, 2018) 

Action can be personal or collective and “might come in the form of participation, advo-
cacy, social justice, social entrepreneurship or life choices” (IBO, 2018). Action can also range 
from teacher initiated or guided action through to student initiated with the support of the 
learning community or student initiated and led.   

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Curriculum Areas in the PYP 

The PYP has 6 subject areas that are explored primarily through the transdisciplinary units 

of inquiry. For specific skill development tecahers will also explore certain areas of the cur-

riculum through standalone inquiry. All PYP schools need to ensure that the learning out-

comes that are explored during inquiry meet with the same standard as the outcomes in 

the PYP scope and sequence documents. For some subject areas we also supplement the 

learning outcomes from the IB with other documents. We also use some supplementary 

curriculum materials or approaches to support areas of the curriculum. Below is a list of 

the 6 curriculum areas of the PYP and the documents we use as tools for assessment, plan-

ning and teaching: 

PYP Subject Area Tools Used to Inform Assessment, Planning and Teaching 

Arts PYP Arts Scope and Sequence 

Orff Schulwerk Approach  

Language PYP Language Scope and Sequence 

Jolly Phonics 

Cambridge Primary English 

Fountas and Pinnell text level gradient (reading books) 

Size Matters Handwriting Programme 

Mathematics PYP Mathematics Scope and Sequence 

White Rose Mathematics 

Personal, Social and Physical 

Education 

PYP Personal, Social and Physical Education Scope and 

Sequence 

Contentment Foundation 

Irish Physical Education Curriculum  

Keeping Safe: Child Protection Curriculum 

Science PYP Science Scope and Sequence 

Next Generation Science Standards  

Cambridge Primary Science 

Social Studies PYP Social Studies Scope and Sequence 

National Curriculum for Social Studies Standards 

To support the use of ICT within the school we use the International Society of Technology 

Educators Standards for Students to guide and support our practice and the Common 

Sense Media Digital Citizenship curriculum. 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Curriculum Areas in the PYP 

“While the PYP model espouses transdisciplinary learning, it is important to acknowledge that “the disci-

plines of knowledge are not the enemy. Instead, they are a useful and necessary ally” (Beane 1995: 616). 

So, the question is not whether there is a place for subject knowledge, but how to bring knowledge into 

the transdisciplinary unit in a compelling and authentic way. 

Because transdisciplinarity cannot happen without disciplinarity (Nicolescu 2014), it is necessary that stu-

dents gain basic understanding and skills in the disciplines to support knowledge integration. A functional 

command of the appropriate literacies (such as language, mathematics, science and the arts), and the mo-

tivation that comes from a level of mastery of those literacies, enable students to feel confident to contrib-

ute to collaborative problem-solving. Through subjects, students learn to appreciate the “ways of know-

ing”—the modes of thought and communication associated with a subject. They develop, for example, un-

derstandings of the methodologies associated with thinking like a scientist, a historian or an artist 

(Gardner and Boix Mansilla 1999).” 

(IBO, 2018) 

As is highlighted above, whilst we primarily work in a transdisciplinary way as we work 

through units of inquiry, there are times when specific focus is placed on developing disci-

plinary knowledge through standalone learning and teaching. The goal of any standalone 

teaching is to provide the learner with disciplinary skills and understandings that enable 

them to transfer these and use them when working on transdisciplinary inquiries.  

All of the learning outcomes that we use as a school are identified and documented in our 

scope and sequence documents. It is important to note that the PYP takes a developmental 

approach to learning. This means that the learning outcomes are organised into learning 

continuums which go from Phase 1 to Phase 4 or 5. The higher the phase number, the 

more complex the learning outcome.  

The use of a learning continuums respects that individuals learn at different rates and 

might be at various points on all of the different continuums. Our year level curriculum 

maps represent our best projection of where on the continuums learners will roughly be. 

Our reporting cycle offers formal opportunities to share where individuals are in their 

learning. However, if at any point teachers feel that a learner is requiring additional sup-

port they will communicate this with the family outside of those formal opportunities to 

keep families informed and offer support, ideas or strategies that can be explored at home 

if wanted.  
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Curriculum Areas in the PYP 
Language 
“Language provides a vehicle for inquiry. In an inquiry-based classroom, teachers and students enjoy us-

ing language, appreciating it both functionally and aesthetically. The love and enjoyment of language 

through the integration of literature into student inquiry is an indicator of effective practice in a PYP class-

room. The need to communicate is instinctive. The development of language is fundamental to that need 

to communicate; it supports and enhances our thinking and understanding. Language permeates the 

world in which we live; it is socially constructed and dependent on the number and nature of our social 

interactions and relationships.  

Language plays a vital role in the construction of meaning. It empowers the learner and provides an intel-

lectual framework to support conceptual development and critical thinking. In the PYP, it is recognized 

that the teaching of language should be in response to the previous experience, needs and interests of the 

student, rather than the consequence of a predetermined, prescriptive model for delivering language. 

Fragmenting learning into the acquisition of isolated skill sets can create difficulties for learners—for ex-

ample, learners may be able to read, write and spell words correctly in isolation but may not be able to 

read, write or spell those same words in other contexts. Learners’ needs are best served when they have 

opportunities to engage in learning within meaningful contexts, rather than being presented with the 

learning of language as an incremental series of skills to be acquired.  

Language is involved in all learning that goes on in a school, in both the affective and effective domains. 

Learners listen, talk, read and write their way to negotiating new meanings and understanding new con-

cepts. In the ‘knowledge’ area of the PYP, language is the most significant connecting element across the 

school’s curriculum, both within and outside its transdisciplinary programme of inquiry. It is the school’s 

responsibility to provide authentic contexts for language learning and teaching in all areas of the curricu-

lum that are a reflection of, and relevant to, the community of learners, and to the educational theories 

underpinning the programme.” 

(IBO, 2018) 

As a school we see language connecting up every area of the curriculum. In this sense, the whole 

learning community are language teachers and all learning and teaching in the school is con-

nected to language. Due to the nature and composition of our community, English is the pre-

dominate language spoken in the school. A lot of the play and interactions that happen between 

learners in the school is in English as the most common language. Mandarin is the other language 

of instruction and is ever present throughout the school day. There are times of focus for Manda-

rin learning and teaching, and Mandarin speaking teachers will be using Mandarin throughout 

the day to support learners in understanding and being able to communicate using daily lan-

guage. We also respect the importance and value of learners’ mother tongues and value oppor-

tunities where they get to connect with others who have the same mother tongue as them or to 

share their mother tongue language knowledge with their peers. Japanese native speakers are 

invited to join our specialized Japanese mother tongue programme 
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Curriculum Areas in the PYP 
Language—English 

To support language and literacy acquisition in the classes we use a combination of the 

PYP Language scope and sequence with resources from Cambridge Primary English. The 

outcomes from the PYP scope and sequence outline a broad set of outcomes across four 

strands: Speaking and Listening; Viewing and Presenting; Reading and Writing.  

The resources from Cambridge Primary English provide more in-depth information and 

guidance for supporting children to develop literacy in the PYP classes. We use these out-

comes to support us in assessing, planning and teaching in a variety of ways. We use the 

Cambridge resources to support us with the following areas of literacy: 

 Interactive read aloud and literature discussion 

 Writing,  

 Phonics, spelling and word study and  

 Reading  

 

Phonics, Spelling and Word Study 

To further support the area of Phonics, Spelling and Word Study we use resources that 

guide us on experiences that systematically develop this area through the following nine 

areas of learning:  

 Early Literacy Concepts 

 Phonological Awareness 

 Letter Knowledge 

 Letter-Sound Relationships 

 Spelling Patterns 

 High-Frequency Words 

 Word Meaning and Vocabulary 

 Word Structure 

 Word-Solving Actions 

Children in Kindergarten 1 learn synthetic phonics through the Jolly Phonics programme. 

In conjunction with these resources the learners also have a weekly Shared Spelling Proce-

dure. The learners test each other throughout the week and give each other immediate 

peer feedback to support them in improving their spelling. If by the end of the week they 

are secure with the wordlist then they move on to another one for the next week. If they 

still need work they either decide with the guidance of the teacher whether the word list 

is too difficult at the moment or they want to continue working with it for the following. If 

a learner gets all of the words correct on the first try they are encouraged to decide if the 

word list is too easy and they need to choose or create another one.  
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Curriculum Areas in the PYP 
Language—English 

 Shared and Independent Reading Focus 

In the year 1 to 6 classes (and Kindergarten 1 from term 3 onwards) learners take home 

books every day to be read to them, with them or by them as part of our Shared and Inde-

pendent Reading Focus. We encourage families to support reading by making this a part of 

their daily routine where possible. The learners also read these books each day to a peer 

and listen as a peer reads to them. In the upper primary classes the learners read inde-

pendently. Teachers observe these experiences and provide fortnightly feedback to fami-

lies through a reading comment book. Families are encouraged to write their own observa-

tions and celebrate the progress their child’s has been making at home on alternate weeks.  

To support the organisation of the reading books you may notice that there is a round col-

oured sticker on the spine of the book. Aside from organisation purposes these stickers 

give children a set of books that should be the approximate independent reading level for 

them at that point in time. Class teachers work with their groups to develop strategies that 

can be used by the students to identify books that give them just the right amount of chal-

lenge. These correlate to the Fountas and Pinnell Text Level Gradient. Fountas and Pinnell 

state, “Levels have a critical role in the hands of teachers who understand their complexity 

and use them to make good decisions in instruction.” (2019) They advocate for them not to 

be shared with children, families, or on report cards as it reduces a very complex area of 

development to a single letter.  

Our reading books have colours and you may hear you child talking about how they can 

take dark blue or that their friend can read black but they can’t. In the classes we work to 

limit this type of comparison and recognise that we are all (including teachers) learning 

how to read and improving our reading. As we continue to read we will continue to pro-

gress and soon will all be able to read the same books if we are interested in them. If you 

find your child talking about the colour of the books you could let them know that the col-

our of the sticker isn’t really something that is interesting to you and you are more inter-

ested in reading the book itself and discussing the story or content. If you feel that your 

child is discussing this with you a lot let your class teacher know as they will be able to dis-

cuss this with them at school as well.  
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Language—English 

 
Guided Reading 

Guided reading is small group instruction whereby groups are selected based on skills and 

strategies they need to develop in their reading. Groups are not fixed and can be continu-

ously formed and reformed based on what is being focused on. Each student has a guided 

reading session each week from year 1-6. During a guided reading sessions learners will 

read a book or part of a book (in longer texts). Depending on their they may also focus on 

vocabulary, specific word work (which could connect to phonics) and comprehension 

strategies to improve their understanding of the text. To support us in selecting strategies 

to teach we use The Reading Strategies Book by Jennifer Serravallo. These strategies work 

through a hierarchy of needs for every reader from initial strategies that support emergent 

readers through to working on fluency and finally comprehension of fiction and non-fiction 

texts. It is important to note that in this hierarchy comprehension strategies begin to be 

more fully explored once learners are fluent readers. The comprehension strategies for fic-

tion include understanding plot, setting and characters before identifying themes and 

ideas. In non-fiction strategies begin with determining topics, main ideas and key details 

through to getting the most of text features. Finally both non-fiction and fiction reunite as 

learners develop strategies to support them in understanding vocabulary and figurative 

language before improving the way we can discuss and write about books.  

Writing 

Writing is developed in many ways both inside and outside of the programme of inquiry. 

Each unit of inquiry has one or two writing genres that have been identified to be explored 

through the unit.  These include but are not limited to: 

These genres are introduced through mentor texts such as books, magazines, articles or 

teacher created pieces to support the learners to develop an understanding of the features 

and style of writing. 

Teachers use strategies such as modelled writing (writing for learners to see) to show how 

they compose text and think aloud to share the thought process a writer goes through. 

Learners get to join in with this through shared writing whereby the teacher works with 

the learners to compose a message. Finally learners create their own work and write inde-

pendently. These writing opportunities connect to the units of inquiry.  

 Friendly letters 

 Formal letters 

 Procedural text 

 Factual text 

 Labelling 

 Poetry 

 Biography, autobiograhy, mem-

oir and narrative 

 Fiction  

 Persuasive text 

 Playscripts 

 Non-fiction 
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Language—English 

 
Writing (Cont’d) 

Learners will have many opportunities to write in these genres independently through a 

variety of experiences. During the writing process teachers will be supporting learners to 

understand the drafting, editing and proofreading process. They will discuss craft and the 

use of language. Grammatical knowledge will be highlighted and developed. The ultimate 

goal is that each writer develops their own voice and style to express themselves. The IB 

shares: 

“Writing is primarily concerned with communicating meaning and intention. When children are encour-

aged to express themselves and reveal their own “voice”, writing is a genuine expression of the individual. 

The quality of expression lies in the authenticity of the message and the desire to communicate. If the 

writer has shared his or her message in such a way that others can appreciate it, the writer’s intention has 

been achieved. Over time, writing involves developing a variety of structures, strategies and literary tech-

niques (spelling, grammar, plot, character, punctuation, voice) and applying them with increasing skill and 

effectiveness. However, the writer’s ability to communicate his or her intention and share meaning takes 

precedence over accuracy and the application of skills. Accuracy and skills grow out of the process of pro-

ducing meaningful communication. Children learn to write by writing. Acquiring a set of isolated skills will 

not turn them into writers. It is only in the process of sharing their ideas in written form that skills are de-

veloped, applied and refined to produce increasingly effective written communication.” 

(Language Scope and Sequence, IBO, Published 2009, Revised, 2018) 

Handwriting 

Handwriting is a crucial motor skill for all learners to develop throughout the school. Hand-

writing begins with the drawing and mark making that takes place in the early years as 

writers develop their gross and fine motor skills which enables them to sit at a table with 

correct posture and write using a tripod grip. From kindergarten 1 children have a hand-

writing practice book. We use the Size Matters Handwriting Program to support handwrit-

ing development. “More than shape, slant, directionality of stroke and even spacing, edu-

cating children on the rules of letter size makes them immediately clear about how to 

make uniform-looking letters and legible written work...Focus on size and form will fol-

low.” (Moskowitz) 

The program encourages learners to self assess their work in addition to peer and teacher 

assessment to support them in developing legible writing. Learners will be working on 

their handwriting throughout all writing experiences and also have specific times set aside 

for instruction and practice. In Years 4, 5 and 6, learners will be exploring and developing 

their use of cursive writing. The foundation and continuing focus on sizing works with all 

letter forms and supports overall legibility.  
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Literacy Support 

As learners are continually monitored and formatively assessed by teachers it may become 

apparent that some require some additional support in some areas of literacy learning. 

Teachers will work with learners in the class to give them additional support where neces-

sary. Learners that continue to have difficulties with achieving year level outcomes in liter-

acy will be supported by our literacy support teacher. Learners that are needing support in 

reading will be using the Fountas and Pinnell Levelled Literacy Intervention sets. These sets 

are designed to be used to give extra support where needed to develop readers and sup-

port them to work towards meeting year level outcomes. Their reading level is assessed 

through the Fountas and Pinnell Benchmark Assessment System.  

“The Fountas & Pinnell Leveled Literacy Intervention is a powerful, short-term...intervention, that pro-

vides intensive, small-group instruction, which supplements classroom literacy teaching. LLI turns strug-

gling readers into successful readers with engaging leveled books and fast-paced, systematically designed 

lessons.” 

(https://www.fountasandpinnell.com/lli/) 

Other areas of literacy are monitored through our literacy benchmarks. If the teacher has 

identified that they feel the learner is not meeting the benchmarks, they will refer the 

learner for literacy support. This could be in support of other areas such as encoding, writ-

ing or phonological awareness. Teachers will discuss any support they are providing to 

families and should additional literacy support be required following a period of observa-

tions and formative assessment. Teachers will share the plans and keep families updated 

during the period of time they are receiving support.  

Typically for learners that are requiring additional support they will be working on out-

comes on the learning continuums that are not in line with their current year level out-

comes. With this being the case, between the teaching team and the literacy support 

teacher they will identify the areas where additional support is required and focus in on 

these during small group sessions where they come out of their class during a time when 

the rest of the class is focusing on similar literacy content.  

The aim of small group literacy support is to improve the levels of the learners so that they 

can access the current year level outcomes without the need for additional small group 

support. To determine whether this is the case, the teaching team will work with the liter-

acy support teacher to look over work and assessment data over the recent weeks to ana-

lyse whether this is the appropriate time for them to finish their literacy support. When 

this decision has been made it will be shared with the families by their class teaching team. 
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English as an Additional Language (EAL) 

As an international school, we have learners that have English as an additional language 

joining us with different levels proficiency and experience with English. We use the Com-

mon European Framework of Reference for Languages: Learning, Teacher, Assessment 

(CEFR) to support us in our assessment and support of learners with English as an addi-

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 

Once a learner has joined the school, they will be assessed by the their classroom teachers 

and if they feel EAL support is needed to support them in accessing the curriculum they 

will be referred to the EAL teacher. The teacher will further assess the learner’s proficiency 

to identify where they are on the Common European Framework of Reference for Lan-

guages with regards to English.   

To do this we use an assessment from the Learning Village that helps to look at vocabulary, 

understanding of spoken English, their verbal English, reading and writing skills. This as-

sessment supports our EAL teacher to decide where it is best to start with the learner to 

support them moving through the CEFR levels.  

The Learning Village provides a blend of in-class and online learning to support the learner 

get the right level of challenge for them. In addition to this, there will be plenty of experi-

ence to prompt inquiry and exploration of the language in line with the PYP guidance that 

inquiry should also be the primary vehicle for language learning.   

For learners that are more proficient the EAL teacher will be collaborating with the class-

room team to find ways that sessions can connect with the unit of inquiry that is being ex-

plored in the class and explore vocabulary that can help to support the learners in joining 

in discussions and learning experiences with their peers.  

Class teachers and the EAL teacher will discuss the progress made by each learner. If it is 

felt that the learner can access the curriculum without the additional EAL support, this will 

be shared with the family and the learner will no longer attend EAL sessions. In some cases 

they may then transition to literacy support if required.  

“The Common European Framework of Reference 

for Languages: Learning, teaching, assessment 

(CEFR) is a framework of reference. It was designed 

to provide a transparent, coherent and comprehen-

sive basis for the elaboration of language syllabuses 

and curriculum guidelines, the design of teaching 

and learning materials, and the assessment of for-

eign language proficiency. “ 

(https://www.coe.int/en/web/common-european-framework-reference-languages) 
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“Some of the factors that will influence language development include similarities among language 

groups, exposure to the language, aptitude for the language, maturity, motivation, and both learning and 

teaching styles. The rate of language development varies from one learner to another, and on the signifi-

cance of the language being learned to the learner. In all language learning situations it is necessary to 

identify the learner’s current developmental phase in order to plan learning experiences that will build on 

existing capability and understanding so as to support the learner’s progression onto the next develop-

mental phase.“ 

(IBO, 2018) 

At Thomson, Mandarin language learning is a key part of our curriculum and the other lan-

guage of instruction in addition to the primary language, English. In each class there is a Man-

darin speaking member of staff who has the responsibility to support and develop the class’ 

Mandarin levels. Every teacher in our school is seen first and foremost as an inquiry teacher. 

Mandarin teachers in our school are inquiry teachers and they have a specific focus on devel-

oping Mandarin language through inquiry. To do this they engage in learning and teaching 

that connects to the unit of inquiry and standalone learning to ensure that learners are being 

challenged and working to develop the next steps in their language.    

As Mandarin is not as widely spoken outside of the school context as English, and quite often 

families do not have a Mandarin speaking background it needs to be approached in a slightly 

different way to some of the ways that language learning in English is approached which are 

highlighted in the next pages.  

For a lot of the learners in our school, Mandarin is most strongly represented in their lives by 

the Mandarin teacher in their class. As with all language learning outside of mother tongue, 

there are times of difficulty and confusion at what might be being said by the speaker. This is 

why, as with all teachers in the school, the relationship between the Mandarin teacher and 

learners is absolutely key. Our teachers are constantly formatively assessing the learners in 

many ways to identify exactly where they are in their learning and to make sure that the lan-

guage that they use with them individually is something they can successfully understand but 

also gives the right amount of challenge to keep their learning moving forward. Only with con-

tinual formative assessment and engaging in the pedagogy of listening will teachers be able to 

fully identify the learners’ zone of proximal development.  

It is crucially important that learners are given the right level of challenge to ensure that the 

experience is not too easy or too difficult. This correct level of challenge will aim to support 

learners in developing a positive attitude towards learning Mandarin.  

Children are given access to LanguageNut, which is a language app designed for children to 

practice their listening, reading, writing and speaking. This can be especially helpful for chil-

dren who would like to practice their Mandarin at home, but whose parents are unable to 

support them. 
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Mandarin Focused Sessions 

At times during the day there will be sessions when the whole class is engaged in Manda-

rin learning. The lengths and nature of these sessions will vary across the school. In the 

younger years they will be shorter sessions, connected to stories, songs and games. In the 

primary years these sessions will be longer and may contain a number of different ele-

ments that connect to different areas of the language curriculum such as speaking, listen-

ing, reading and writing. The goal during these sessions is that English is only used if abso-

lutely necessary to support someone’s wellbeing with the majority of the session being in 

Mandarin. 

Supporting Provocations in Mandarin 

Throughout our school, provocations and classroom set-up is intentionally designed to of-

fer possibilities for learners. Teachers may arrange themselves to engage with small groups 

on certain provocations. In a situation where a Mandarin teacher was with a group sup-

porting a provocation they would be using Mandarin to speak with the learners. Using the 

knowledge they have of the proficiency level of the learners they will use language appro-

priate to their level to engage with them, modelling to support the learners in trying to de-

velop their vocabulary. Sometimes a provocation might be specifically set-up to help to en-

gage learners in developing their Mandarin vocabulary. Again the interactions around the 

provocation and the questions or language the Mandarin teacher will use will be depend-

ent on the learner or group of learners at that time. Other times teachers might be sup-

porting a variety of different provocations and again using Mandarin to engage with the 

learners during these times.  

Developing Speaking and Listening 

Whilst supporting provocations offers opportunities for learners to develop their Mandarin 

speaking and listening, other experiences might be intentionally offered such as conversa-

tion practice. This would be particularly in the primary years classes. The learners might be 

exploring phrases, new vocabulary or sentence structures and need to put them to use 

speaking to a peer. At times they may be working with other learners at a similar profi-

ciency level and at others with learners a different proficiency levels. Both situations offer 

opportunities for peer learning and to get feedback on their speaking and listening. Over 

time they will be developing their use of tone and pronunciation, supported by the 

teacher.  

Another rich opportunity for speaking and listening development comes through all the 

incidental and routine language used throughout the day to express needs, respond to in-

structions and during mealtimes. These opportunities support the learning of basic 
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Reading 

Exploring and developing interest in Mandarin characters starts in the preschool as learn-

ers begin to become aware of the differences between letters, numbers and characters 

that they come across in daily life. Common Mandarin characters or characters used on a 

daily basis (day, date, etc) are in the environment or explored during meetings. Classes are 

read books in Mandarin on a daily basis to encourage engagement with the language and 

to introduce them to some simple characters. They learn to recognise their own name in 

Chinese characters and begin to discuss the different strokes and differentiate between 

them. They are introduced to common high frequency characters and leveled readers with 

simple characters.  

As they move into the primary school they further develop their understanding of different 

strokes and increase their range of high frequency words. On a daily basis they read lev-

elled readers appropriate for them and work in small groups with the Mandarin teacher.  

They are introduced to Hanyu Pinyin (the official romanisation system for standard Manda-

rin Chinese in mainland China) to support their reading and learn to make connections be-

tween this and Chinese characters. They are explore Chinese radicals (what can be thought 

of as the base component of each character) and begin to be able to use their knowledge 

of these to read unknown characters. As the bank of Chinese characters that they recog-

nise grows, they transition away from using Hanyu Pinyin to support them.     

Writing 

Foundational writing experiences also begin in the early years. It is critical to all writing and 

mark making for learners to develop their gross and fine motor skills to support them to sit 

with a comfortable posture at a table and use materials to make marks independently and 

with increasing control. As learners become more interest in exploring Chinese characters 

they will often start trying to write or copy Chinese characters. This exploration and enthu-

siasm for experimenting with characters is a key part of their growing interest in writing. As 

this interest grows along with reading, they are introduced to the strokes and try make rec-

ognisable strokes following the correct stroke order. They learn to write top to bottom and 

left to right.  

As they move into the primary they become more aware of the font characteristics of Chi-

nese characters and copy-write different characters to practice them using the correct 

stroke order. They begin to start writing characters that they know with more independ-

ence including routine words like the day and date. They learn the overall structure of writ-

ing in Chinese and write sentences and then paragraphs independently to express them-

selves.  
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Mathematics 

“In the PYP, mathematics is viewed primarily as a vehicle to support inquiry, providing a global language 

through which we make sense of the world around us. It is intended that students become competent us-

ers of the language of mathematics, and can begin to use it as a way of thinking, as opposed to seeing it 

as a series of facts and equations to be memorized. The power of mathematics for describing and analys-

ing the world around us is such that it has become a highly effective tool for solving problems. It is also 

recognized that students can appreciate the intrinsic fascination of mathematics and explore the world 

through its unique perceptions.”  

(IBO, 2018) 

The figure above on the left shows the PYP viewpoint on how children learn mathematics, 

the diagram on the right is an example of the concrete-pictorial-abstract approach to 

learning and teaching mathematics first proposed by Jerome Bruner and brought strongly 

into mathematics education through the success of Singapore mathematics. Mathematics 

is a wonderful tool to make sense of the world around us. All too often though it can lead 

to anxiety in learners as they do not fully understand concepts or what they are supposed 

to be doing with symbols. This can sometimes be attributed to a lack of connection be-

tween the symbols and what they represent in real life. Both the PYP and Singapore maths 

emphasis the importance of learners connecting concrete experiences or resources with 

the symbols that they are using to represent them.  

The concrete-pictorial-abstract approach encourages that all the way through to the end of 

primary education, so that mathematical concepts remain connected to the concrete ob-

jects or situations that it seeks to describe. This doesn’t mean that it is sequential and that 

you move through the CPA approach like a train, rather that when solving any mathemati-

cal problem a learner can rely on their knowledge that they can use different approaches 

to help themselves to connect to, visualize, represent and solve a problem.  
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  We have three strands of mathematics identified for exploration: 

   - Number  - Geometry and Measure - Statistics and Probability 
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Mathematics 

Early Years 

In the early years mathematics is explored through provocations, games and open-ended 

play. Teachers work alongside learners to ensure that they are challenged and develop a 

strong understand of fundamental concepts such as counting, place value, addition, sub-

traction, and to some extent multiplication and division. They become aware of measure-

ment, its uses and some basic tools. They explore understandings around 2D and 3D 

shapes. They make patterns and learn about patterns around them in both nature and in 

numbers. They use data handling to help them organise themselves and their class and 

find out about the world. A majority of their learning is connected to concrete objects and 

using mathematics to explain the world around them.   

Primary Years 

In the primary years mathematics continues to be explored with inquiry at its heart. Whilst 

at this age there is naturally an increasing focus on supporting learners to develop their 

knowledge of symbolic representations in mathematics, they utilise the concrete-pictorial-

abstract (CPA) approach when exploring new concepts and content, and develop their un-

derstanding of the benefits of solving problems using visual support.  

Ultimately the goal of all mathematics education is to develop highly numerate people 

that enjoy the creativity that problem solving in mathematics requires and understand 

that making mistakes is something that helps you brain to grow (Boaler, 2016). Developing 

a growth mindset towards mathematics and understanding the benefits of making mis-

takes and some struggle is crucial to supporting learners not to develop anxiety towards 

maths which research has shown can be a hurdle for many learners.   

To support their standalone exploration of mathematics they begin working using White 

Rose Maths resources to give them practice with solving problems. The structure and pres-

entation of these resources has been researched and created by curriculum designers 

seeking to support learners in their mathematical progression.  

Games and open-ended problems still figure strongly in provocations offered in the learn-

ing environment. Ultimately the goal is to support learners to use their knowledge of 

mathematics to solve real world problems when they arise.  
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Science 
 

“Inquiry is central to scientific investigation and understanding. Students actively construct and challenge 

their understanding of the world around them by combining scientific knowledge with reasoning and 

thinking skills. Scientific knowledge is made relevant through its innumerable applications in the real 

world. The science process, by encouraging hands-on experience and inquiry, enables the individual to 

make informed and responsible decisions, not only in science but also in other areas of life. The impor-

tance of science in an international curriculum is recognized as universal and transcends the boundaries of 

gender, cultural, linguistic and national biases. The inclusion of science within the curriculum develops an 

understanding of, and competence in using, the facilities of a rapidly changing scientific and technological 

world while gaining a positive image of science and its contribution to the quality of life today. It also in-

volves the development of an appreciation for the scientific contributions of people from various cultures 

and backgrounds.” 

(IBO, 2018) 

There are four strands of science that are explored in the PYP are: living things; forces and 

energy; materials and matter; earth and space.  
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The science component of the curriculum also provides opportunities for learners to de-

velop the following science skills: 

Cambridge Primary Science objectives give us a strong foundation to work from as it con-

tains the important content to be explored throughout the primary years matched with 

standards that engage learners in scientific inquiry. The standards have been mapped to 

our units of inquiry to find authentic connections and themselves require an inquiry proc-

observe carefully in order to gather data  
use a variety of instruments and tools to meas-

ure data accurately 

make and test predictions  
identify or generate a question or problem to 

be explored  

plan and carry out systematic investigations, 

manipulating variables as necessary 

use scientific vocabulary to explain their obser-

vations and experiences 

interpret and evaluate data gathered in order 

to draw conclusions  

consider scientific models and applications of 

these models (including their limitations).  
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“In the PYP, social studies is viewed as the study of people in relation to their past, their present and their 

future, their environment and their society. Social studies encourages curiosity and develops an under-

standing of a rapidly changing world. Through social studies, students develop an understanding of their 

personal and cultural identities. They develop the skills and knowledge needed to participate actively in 

their classroom, their school, their community and the world: to understand themselves in relation to their 

communities. The aim of social studies within the PYP is to promote intercultural understanding and re-

spect for individuals and their values and traditions. In support of the IB mission statement, the social 

studies component of the PYP curriculum will encourage students to “understand that other people, with 

their differences, can also be right”. Therefore, there is a strong emphasis on the reduction of prejudice 

and discrimination within the classroom, the school, the community and the world.” 

(IBO, 2018) 

Social studies is explored through the following strands: human systems and economic ac-

tivity; social organisation and culture; continuity and change through time; human and 

natural environments; resources and the environment.  

As a school we have used the National Council of Social Studies to provide us standards to 

underpin our curriculum.  

The standards “aims to provide a framework for teaching, learning, and assessment in social studies that 

includes a sharper articulation of curriculum objectives, and reflects greater consistency across the differ-

ent sections of the document. It incorporates current research and suggestions for improvement from 

many experienced practitioners.” 

(https://www.socialstudies.org/standards/national-curriculum-standards-social-studies) 
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formulate and ask questions about the past, the future, places and society  

use and analyse evidence from a variety of historical, geographical and societal sources 

orientate in relation to place and time  

identify roles, rights and responsibilities in society  

assess the accuracy, validity and possible bias of sources 

The standards have been horizontally and vertically mapped to our units of inquiry to sup-

port a broad and balanced exploration of social studies over the different year groups. The 

social studies content connects very strongly with all of our units of inquiry and is often ex-

plored as a natural part of exploring central ideas and lines of inquiry.  

Learners will also have the opportunity of developing the following social studies skills: 
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Personal, Social and Physical Education (PSPE) 

“In the PYP, personal, social and physical education (PSPE) is concerned with the individual’s well-being 

through the promotion and development of concepts, knowledge, attitudes and skills that contribute to 

this well-being. Well-being is intrinsically linked to all aspects of a student’s experience at school and be-

yond. It encompasses physical, emotional, cognitive, spiritual and social health and development, and con-

tributes to an understanding of self, to developing and maintaining relationships with others, and to par-

ticipation in an active, healthy lifestyle. PSPE is integral to learning and teaching in the PYP and is embod-

ied in the IB learner profile that permeates the programme and represents the qualities of internationally 

minded students and effective lifelong learners. As lifelong learners we strive to make sense of our lives 

and the world around us by constructing meaning, exploring concepts and revising understandings. Life-

long learners adopt a positive attitude to learning, develop and apply strategies for critical and creative 

thinking, engage in inquiry, make connections, and apply new learning and skills in different contexts. In 

order to become successful learners, it is necessary for students to feel empowered by their learning, to 

value and take responsibility for their learning, to demonstrate resilience and to develop independence. 

Such learners are able to reflect on themselves, their experiences, and the process of learning in order to 

support personal growth and their ongoing commitment to personal, social and physical well-being. The 

development of a student’s well-being can be implicitly and explicitly addressed through all areas of the 

PYP curriculum. Therefore, every teacher has a responsibility to support each student’s personal, social 

and physical development through all learning engagements both within and outside the programme of 

inquiry.” 

 (IBO, 2018) 

There are three strands that are explored in PSPE:  
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Identity 

An understanding of our own beliefs, values, attitudes, 

experiences and feelings and how they shape us; the 

impact of cultural influences; the recognition of 

strengths, limitations and challenges as well as the abil-

ity to cope successfully with situations of change and 

adversity; how the learner’s concept of self and feelings 

of self-worth affect his or her approach to learning and 

how he or she interacts with others.  

Interactions 

An understanding of how an individual interacts with 

other people, other living things and the wider world; 

behaviours, rights and responsibilities of individuals in 

their relationships with others, communities, society 

and the world around them; the awareness and under-

standing of similarities and differences; an appreciation 

of the environment and an understanding of, and com-

mitment to, humankind’s responsibility as custodians of 

the Earth for future generations.  

Active Living 

An understanding of the factors that contribute to developing and maintaining a balanced, healthy lifestyle; the 

importance of regular physical activity; the body’s response to exercise; the importance of developing basic mo-

tor skills; understanding and developing the body’s potential for movement and expression; the importance of 

nutrition; understanding the causes and possible prevention of ill health; the promotion of safety; rights and the 

responsibilities we have to ourselves and others to promote well-being; making informed choices and evaluating 

consequences, and taking action for healthy living now and in the future.             (IBO, 2018) 

All of our Wellbeing for Life Education (p.26-29) would be included in our PSPE curriculum. 

The following page will explore some of the aspects not already shared on those pages.  
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Personal, Social and Physical Education (PSPE) 

In Physical Education (PE) learners explore a balanced curriculum of the following: 

“Individual pursuits: The development of basic motor skills and the body’s capacity for movement 

through locomotor and manipulative skills and/or experiences; the techniques, rules and purpose of a 

range of athletic activities (for example, track and field, swimming, skating, skiing); recognizing a high 

level of achievement and how to improve a performance.  

Movement composition: Recognizing that movements can be linked together and refined to create a se-

quence of aesthetic movements. Movements can be in response to stimuli or performance elements and/

or criteria and can communicate feelings, emotions and ideas (for example, gymnastics, dance, martial 

arts).  

Games: Recognizing the challenges presented by games; the importance of manipulating space; the cate-

gorizing of games; identifying and developing appropriate skills and strategies; recognizing the impor-

tance of rules and how they define the nature of a game; modifying existing games and creating new 

games; teamwork.  

Adventure challenges: A variety of tasks requiring the use of physical and critical-thinking skills by indi-

viduals and/or groups; challenges that require groups to work together collaboratively in order to solve 

problems and accomplish a common goal; recognizing the role of the individual in group problem solving.  

Health-related fitness: Recognizing and appreciating the importance of maintaining a healthy lifestyle; 

the body’s response to exercise including the interaction of body systems and the development of physi-

cal fitness.” 

(IBO, 2018) 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 

Developing a Growth Mindset 

In her landmark work original published in 2006, Carol Dweck shared her theory of mind-

sets. She postulated that there are two main dominant mindsets that people have. Some 

examples of the mindsets are shown in the image below. 

As a Reggio inspired school with our 

image of the child, we know that 

every person has the capability and 

capacity to learn and improve their 

abilities. Sometimes the only thing 

that holds us back as learners is our 

own mindsets. This is why as a 

school we work on developing 

growth mindsets within our commu-

nity and recognise mistakes and 

struggles as opportunities for learn-

ing.  
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Curriculum Areas in the PYP 
The Arts 

 

“Arts are integral to the PYP. They are a powerful mode of communication through which students explore 

and construct a sense of self and develop an understanding of the world around them. Arts provide stu-

dents with a wide range of opportunities and means to respond to their experiences and engage with his-

torical, social and cultural perspectives. The students are stimulated to think and to articulate their 

thoughts in new ways, and through a variety of media and technologies. The PYP recognizes that not all 

learning can be supported solely through language, and that arts as a medium of inquiry also provide op-

portunities for learning, communication and expression. Learning about and through arts is fundamental 

to the development of the whole child, promoting creativity, critical thinking, problem-solving skills and 

social interactions. In the PYP, arts are identified as dance, drama, music and visual arts. Each of these 

arts is a significant discipline in its own right, but the transdisciplinary nature of arts gives them relevance 

throughout the curriculum. Arts promote attitudes such as empathy and appreciation, and skills such as 

analysis, that help us to see the uniqueness of each person as well as explore the commonalities that con-

nect us. Work in arts is a way of conveying meaning, sharing a culture, developing one’s sense of self, and 

expanding knowledge. It provides opportunities to reflect on aesthetic experience, to engage the imagina-

tion and explore what is uncertain. Through engaging with and creating artworks, learners are encour-

aged to reconsider familiar concepts and think about issues of culture and identity. By responding to the 

work of other artists, they are invited to situate their own creativity within a broader context.” 

(IBO, 2018) 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 

As a Reggio inspired school, the arts is integral to all of our learning and teaching as it con-

nects to the hundred languages. During units of inquiry, the arts are constantly being used 

as a way to provoke, explore and represent. The arts are explored through two strands: 

Responding 

The process of responding provides students with op-

portunities to respond to their own and other artists’ 

works and processes, and in so doing develop the skills 

of critical analysis, interpretation, evaluation, reflection 

and communication. Students will demonstrate knowl-

edge and understanding of the concepts, methods and 

elements of dance, drama, music and visual arts, includ-

ing using specialized language. Students consider their 

own and other artists’ works in context and from differ-

ent perspectives in order to construct meaning and in-

form their own future works and processes. The re-

sponding strand is not simply about reflecting; respond-

ing may include creative acts and encompasses present-

ing, sharing and communicating one’s own understand-

ing. By responding to their own artwork and that of 

others, students become more mindful of their own 

artistic development and the role that arts play in the 

world around them.  

Creating 

The process of creating provides students with oppor 

tunities to communicate distinctive forms of meaning, 

develop their technical skills, take creative risks, solve 

problems and visualize consequences. Students are 

encouraged to draw on their imagination, experiences 

and knowledge of materials and processes as starting 

points for creative exploration. They can make connec-

tions between their work and that of other artists to 

inform their thinking and to provide inspiration. Both 

independently and collaboratively, students participate 

in creative processes through which they can communi-

cate ideas and express feelings. The creating strand 

provides opportunities for students to explore their 

personal interests, beliefs and values and to engage in a 

personal artistic journey.  
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Curriculum Areas in the PYP 
Information and Communication Technology (ICT) 

 
“The ever-increasing impact of ICT on teaching and learning is an important consideration in education at 

all levels. Through ICT, there are greater opportunities for interactive communication and exchange of in-

formation through global collaboration, authentic learning, expansion of the learning community and em-

powerment for all learners. ICT in the PYP encompasses the use of a wide range of digital tools, media and 

learning environments for teaching, learning and assessing. ICT provides opportunities for the transforma-

tion of teaching and learning and enables students to investigate, create, communicate, collaborate, or-

ganize and be responsible for their own learning and actions. ICT allows students to make connections and 

reach a deeper understanding of its relevance and applicability to their everyday lives. Through the use of 

ICT, learners develop and apply strategies for critical and creative thinking, engage in inquiry, make con-

nections, and apply new understandings and skills in different contexts. In this constantly evolving digital 

age, ICT is progressively becoming a ubiquitous part of a learner’s life at school and beyond: for learning, 

working, innovating, creating, responding, problem-solving, problem posing, socializing and playing.” 

(IBO, 2011) 

In the PYP ICT is seen as a discipline that connects to and supports all areas of the curricu-

lum rather than being viewed as an isolated subject. ICT should, much like the arts, provide 

learners with more exploration of the hundred languages. Whilst it is exciting to be engag-

ing and learning about digital technologies, we are also aware of the dangers that can 

come through the use of the platforms on the internet. To support our learners navigate 

through their lives using digital technologies, we use the Common Sense Digital Citizenship 

Curriculum. Below gives some more information about the curriculum and the 6 core top-

ics of digital citizenship it explores.  

“Common Sense’s Digital Citizenship Curriculum addresses critical issues facing children in a fast-changing 

world of media and technology. The innovative lessons teach students to think critically and develop the 

habits of mind to navigate digital dilemmas in their everyday lives. It was created in collaboration with 

Project Zero at the Harvard Graduate School of Education, guided by research with thousands of educa-

tors and parents.” 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 

Media Balance & Wellbeing 

We find balance in our digital lives. 

Privacy & Security 

We care about everyone’s privacy. 

Digital Footprint & Identity 

We define who we are. 

Relationships & Communication 

We know the power of words and actions. 

Cyberbullying, Digital Drama & Hate Speech 

We are kind and courageous. 

News and Media Literacy 

We are critical thinkers and creators.  

(https://www.commonsense.org/education/digital-citizenship/curriculum) 



 68 

 

Curriculum Areas in the PYP 
Information and Communication Technology (ICT) 

 
To support us in identifying how to connect ICT to our learners’ lives in a meaningful way 

we use the International Society for Technology in Education Standards for Students.  

“The ISTE Standards provide the competencies for learning, teaching and leading in the digital age, provid-

ing a comprehensive roadmap for the effective use of technology in schools worldwide. Grounded in learn-

ing science research and based on practitioner experience, the ISTE Standards ensure that using technol-

ogy for learning can create high-impact, sustainable, scalable and equitable learning experiences for all 

learners.” 

(https://www.iste.org/iste-standards) 

Below you can find the overarching standards for learners. For each standard there are a 

further set of standards that are applicable to age bands throughout the school. These 

standards see learners explore a wide range of ICT across the school. At the bottom of the 

page you can see some examples of the ICT explored throughout the school.  

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 

Empowered Learner 
Students leverage technology to take an active role in choosing, achieving, and demonstrating competency in their  

learning goals, informed by the learning sciences.  

Digital Citizen 
Students recognize the rights, responsibilities and opportunities of living, learning and working in an interconnected digital 

world, and they act and model in ways that are safe, legal and ethical.  

Knowledge Constructor 
Students critically curate a variety of resources using digital tools to construct knowledge, produce creative artifacts and 

make meaningful learning experiences for themselves and others.  

Innovative Designer 
Students use a variety of technologies within a design process to identify and solve problems by creating new, useful or 

imaginative solutions.  

Computational Thinker 
Students develop and employ strategies for understanding and solving problems in ways that leverage the power of tech-

nological methods to develop and test solutions.  

Creative Communicator 
Students communicate clearly and express themselves creatively for a variety of purposes using the platforms, tools, 

styles, formats and digital media appropriate to their goals.  

Global Collaborator 
Students use digital tools to broaden their perspectives and enrich their learning by collaborating with others and working 

effectively in teams locally and globally.  

Coding, digital storytelling, animation, movie making, comic creation, digital art, collaborative platforms, presentation tools, 

quiz/survey tools, digital poster creation, artificial intelligence, machine learning, graph makers, auto citation tools, robot mak-

ing/designing and more.  
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Specialist Teaching Areas 

The PYP classes connect all of our specialists across the school. Although these specialist 

areas have teachers connected to them, it is important to note that as a Reggio-Inspired 

school these areas are being explored throughout the units of inquiry and at other times 

during the day. Our teachers are trained to teach all the areas of the curriculum and so we 

see our specialists as teachers that can enrich the practices in our school but not replace 

these areas being explored at other times.   

As a Reggio-inspired school we believe in the 100 languages of children. Our specialist 

teachers work on supporting learners to continue to explore and develop the many ways in 

which they can communicate and share ideas and understanding. Specialist teachers col-

laborate with the class teachers to offer opportunities to connect with the learners’ inter-

est in the units of inquiry that are being explored in the classes. 

 

Physical Education 

In PE, classes will spend time on our either our astroturf pitch or the multi-purpose hall. 

Over the year, PE sessions will explore the areas outlined in the PSPE section of this docu-

ment. From N2-K1 the learners will have one sessions of PE each week. From Y1-Y6 the 

learners will have a session of PE and a session of swimming each week. The PE depart-

ment also work to develop the resources that classes have access to in the outdoor envi-

ronment in collaboration with the teaching teams. 

 

Library 

Developing a love of fiction and nonfiction books is a key part of becoming a life-long 

reader. Reading is infused throughout each and every day at Thomson. To support learners 

in engaging with the enjoyment that books can bring and the excitement that getting 

books from the library leads to, learners borrow books on a weekly basis from the library. 

Learners access the library each week to browse and choose books based on their inter-

ests. They can also come to the library at other times if they are looking for resources to 

support their inquiries.  

  

 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Specialist Teaching Areas 

Visual Arts 

Visual arts experiences are embedded throughout the curriculum. During specialist ses-

sions, the learners go to the visual arts studio and explore different mediums that are often 

then taken back into the classroom to be explored further. Over their time in the school 

learners will be introduced to a wide variety of media to help them develop their skills and 

to support them in exploring a wide range of expressive languages.  

Music 

Our music specialist works with each class on a weekly basis. With a connection to the Orff

-Scheulwerk approach, the classes explore music and 

movement simultaneously. During this time there is ex-

ploration of a range of unpitched and pitched musical 

instruments with the classes working on increasingly 

complex arrangements that they play in groups. Classes 

explore composition and the recording of their music 

using digital tools.  

 

Information and Communication Technology (ICT) 

In the PYP classes, the learners visit the maker space on a weekly basis to explore different 

technologies and develop skills that can be used across the curriculum. In accordance with 

the transdisciplinary approach to learning and teaching, 

ICT is seen as something that can connect with all areas 

of the curriculum and offer learners more languages to 

express themselves in.  

Forest School 

Children from Kindergarten 1 and older have the oppor-

tunity over the course of the year to experience a            

6-week Forest School course, where they will learn to   

interact positively, creatively and sustainably with the 

wilderness in our dedicated Forest School space. 

 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Excursions and Incursions 

 

To enrich, develop and make real world connections within the wider Singapore commu-

nity, classes go out on excursions or have people come in for incursions. These excursions 

and incursions are connected to the units of inquiry they are exploring in the class. At 

times they can be used at the beginning of a unit as an initial provocation. At other times 

they support learners to investigate an interest during an inquiry and sometimes they are 

used in conjunction with assessments to find out what has been learnt.  

Excursions and incursions start for the Nursery 2 learners in term 3 of the school year. In K1 

and above, the classes will have either an excursion or incursion once a term. Over the 

school year each class will have at least three excursions and an incursion.  

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 

Assemblies and Primary Performances 

Assemblies 

Each class community from year 1 to year 6, host assemblies throughout the year. Assem-
blies offer learners an opportunity to plan and create a presentation of their learning for 
the school community. Each class community comes together to consider what they want 
to share and connect it to the attributes of the learner profile. Assemblies are held in the 
multipurpose hall and all of the year 1 to year 6 classes come to watch. The families of the 
presenting class are also invited to join the assembly.  

 

Primary Performances 

One of the many highlights of the school year are our two Primary Performances. These 
happen at the end of term 2 and term 4. These events give an opportunity to the class 
communities in the primary years to plan, design and create a performance to share with 
their families and the other learners in the school. As a Reggio-inspired school, the learn-
ers are at the heart of every aspect of the performance and the performance itself is a 
demonstration of their collaboration and the skills they have developed making group de-
cisions, listening and responding to the ideas of peers, and engaging in self and peer as-
sessment to improve what they have created.  
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Assessment and Reporting 

Ongoing Assessment 

The PYP highlights four areas to good assessment practices: 

Assessment to inform teaching and learning (International Baccalaureate, 2018)  

Monitoring learning  

Monitoring of learning is the largest aspect of assessment and happens all the time 
through ongoing formative assessment. As a school we use a number of resources to guide 
our formative assessment including Embedded Formative Assessment by Wiliam & Leahy 
(2015). In the book five researched based strategies are outlined to guide formative assess-
ment.  

Strategy 1: Clarifying, Sharing, and Understanding Learning Intention and Success Criteria  

Strategy 2: Engineering Effective Discussion, Tasks, and Activities That Elicit Evidence of Learning  

Strategy 3: Providing Feedback that Moves Learning Forward  

Strategy 4: Activating Students as Learning Resources for One Another  

Strategy 5: Activating Students as Owners of Their Own Learning  
(Please refer to EtonHouse International School Thomson Assessment Policy for a detailed description of these strategies) 

 

These strategies are selected and used continuously by teachers to support them in assess-
ing where the learners are and what they have learnt. Some of these strategies are used on 
a minute to minute basis to ensure that learners understand what is being asked of them 
before beginning or during a learning engagement. Other strategies help teachers to see 
what has been learnt. All assessment supports teachers in knowing where to go next and 
what to plan for as a next step.  

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Assessment and Reporting 

Documenting and Measuring  

Documenting Learning 

Documentation of learning refers to the collation of evidence of learning. Group learning 
and thinking is documented in the class inquiry book which is used to plan, share and 
make visible some of the inquiries in the classes. Photos are shared of the learning in the 
class through an online platform and a weekly update of how inquiries are progressing is 
shared each Friday. 

Learners in nursery 2 have their own portfolios where teachers and children work together 
to add samples of their work based on observations, photos, connections to the curricu-
lum and the child’s reflections. From K1-Y6 each child has a reflection journal which they 
contribute to as shared above which represents their own self-assessment of their learn-
ing and work. All children have an online portfolio that will be added to on a regular basis 
which will contain work samples for each child to highlight and make visible their progress 
over time. Teachers also keep individual continuums that relate to some of the key curricu-
lum areas to track the child’s learning over time. 

 

Measuring Learning 

“The measuring of learning aims to capture what a student has learned at a particular 
“point in time”. Not all learning can be, or needs to be, measured.” (International Bacca-
laureate, 2018) As a school we have a number of systems to support us in the measure-
ment of learning. The following examples are some of the assessments that we use to 
measure learning. 

For learners beginning to explore reading and print Marie Clay’s Concepts of Print Assess-
ment gives us information about what a child knows about print including aspects such as 
directionality etc. The Fountas and Pinnell Benchmark Assessment System is used to as-
sess children that are reading continuous text and supports teachers in gaining formative 
data that can be used to assess areas that the learner may benefit with support in. To 
compliment this for learners that are reading at a higher level we use Jennifer Seravallo’s 
Complete Comprehension kit to support identifying which reading strategies teachers 
might want to support in guided reading.  

Children in Years 3, 4, 5 and 6 undertake a standarised, online assessment in English and 
Maths (Progress in English, Progress in Maths) to inform the teachers for their planning 
purposes. 

All of the data that we gather during monitoring, documenting and measuring learning ul-
timately is used together to assess where each individual learner is and how this can in-
form our learning and teaching. 

 

 

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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Assessment and Reporting 

Reporting Learning 

“Reporting on learning informs the learning community and reflects the question, ‘How well are we do-
ing?’ It describes the progress and achievement of the students’ learning, identifies areas for growth and 
contributes to the efficacy of the programme.”  

(International Baccalaureate, 2018) 

There are a number of ways that we report on learning in the school: 

 

Parent / Teacher Conferences 

EtonHouse Thomson has an ‘open door’ policy with parents welcome to arrange a meet-
ing with their child’s teacher at any point during the academic year. Parent/Teacher Con-
ferences take place in Term 2 and Term 3 and are opportunities to discuss learning and to 
set learning goals in partnership with parents. The purpose of the parent/teacher confer-
ence is to share the progress that the child has made in all areas of the curriculum. Teach-
ers may also contact families outside of these conferences if they have anything they want 
to share at a time that will allow more time to focus on something they want to share. 

 

Student Led Conferences 

Student Led Conferences involve all children at Thomson from PN-Y5 and their parents. 
The child is responsible for leading the conference and for sharing their learning and un-
derstandings with their parents.  Families are encouraged to ask their child questions 
about the learning that is being shown and theories that are being shared. Reflection by 
families, teachers and children takes place following the Student Led Conference. 

 

Written Reports 

Written reports are completed twice a year at the end of Term 2 and Term 4 by the teach-
ers in a child’s class. They are a summative record of a child’s progress and indicate areas 
of strengths and areas for progress for children, parents, teachers and administrators to 
consider. 

 

The Exhibition 

“The exhibition is the culminating, collaborative experience in the final year of the PYP. 
The exhibition is an authentic process for students to explore, document and share their 
understanding of an issue or opportunity of personal significance.” (International Bacca-
laureate, 2018) Families and the wider PYP community are invited to attend the exhibition 
which will be led by the students demonstrating their learning process using the knowl-
edge and skills they have developed throughout their time at Thomson.   

EtonHouse Thomson Curriculum Handbook: Primary Years Programme 
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